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Statement of the Problem 
F 2/3,c.. 
The purpose of this study was to measure and compare the 
attitudes of the local elementary and secondary teachers in Martin 
County, Kentucky, toward the public schools in the county, and the 
nation, with the attitudes of a nationwide sample of elementary and 
secondary teachers. 
Need for the Study 
The annual Gallup Poll of the Public's Attitudes Toward the 
Public Schools measures the attitudes of Americans toward their public 
schools. Each year, the poll attempts to deal with the issues of 
greatest concern both to educators and to the public, For school offi-
cials, the poll is valuable in at least two ways: it alerts the deci-
sion makers to overall public reaction to a variety of school programs 
and policies, and it serves as a national benchmark against which lo-
cal attitudes can be measured. It is with the purpose of measuring 
local attitudes and comparing them with the national attitudes that 
the writer undertook the present study, 
Hypothesis of the Study 
There is no significant difference between the attitudes of 
the local elementary and secondary teachers in Martin County, 
Kentucky, toward the public schools and the attitudes of a nationwide 
sample of elementary and secondary teachers toward the public schools 
as measured by The Gallup Poll of Teachers' Attitudes Toward the Pub-
lic Schools. 
Research Procedure 
The population used in this study embraced the local elemen-
tary and secondary teachers employed in the Martin County, Kentucky, 
school system. The field work tor this study was carried out from Jan-
uary through September, 19B4. 
A questionnaire was devised by using questions from The 15th 
Annual Gallup Poll of the Public's Attitudes Toward the Public 
Schools. Personal in-school questionnaires along with a cover letter 
explaining the applied project were distributed to each teacher at the 
ten schools in Martin County. 
The data tor each question of the survey were tabulated and 
percentages, where appropriate, have been presented in table form. 
Comments and comparisons are made regarding the findings of the local 
survey and the national survey where data are available. A comparison 
of the local attitudes toward the public schools was drawn to the na-
tional attitudes toward the public schools as measured by The Gallup 
Poll of Teachers' Attitudes Toward the Public School taken during May, 
19B4. 
Conclusions 
Very few differences in attitudes are apparent among the 
teachers of Martin County. Only in the case of elementary and high 
school teachers do differences in views emerge, and then only rarely. 
At the same time, the attitudes of the Martin County teachers and the 
teachers nationwide are very similar on all major issues. 
The data gathered indicated that the Martin County teachers 
and the teachers nationwide hold the following opinions: 
1. That the biggest problem confronting the public 
schools is parents' lack of interest and support. 
The next most frequently mentioned problems, all 
cited by about one teacher in five, are lack of 
proper financial support, lack of interest or tru-
ancy on the part of the pupils, and lack of disci-
pline in the home. 
2. That more than half of all the teachers using the 
traditional grading system awarded the local 
schools either an A or a B grade. 
J. That the teachers cite lack of discipline in the 
home, lack of respect for law and authority 
throughout society, and that students who are con-
stant troublemakers often can't be removed from 
school, as the top three answers to explain the 
disciplinary problem within our schools. 
4. That teachers are in favor of promotions from grade 
to grade on the basis of examinations. 
5. That teachers oppose by a large margin the 
recommendations to extend the school day or school 
year. 
6. That teachers feel that English, math, science and 
history/government should be required tor all stu-
dents. 
7. That teachers are somewhat negative about the 
desirability of teaching as a profession. They op-
pose their children taking up teaching in the 
public schools as a career by roughly a 2 to 1 
margin. 
8. That a major source of teacher dissatisfaction 
involves what teachers perceive as poor compen-
sation. Nine out of ten teachers state that their 
salaries are too low and that low pay is the reason 
why most teachers are leaving the profession. 
9. That three-fourths of the teachers oppose 
differential pay in subject areas with teacher 
shortages. 
10. That teachers by a 2 to 1 margin oppose Merit Pay 
tor teachers. 
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Chapter 1 
THE PROBLEM 
Introduction 
Over the past year, the findings of a number of national 
studies of education have been reported and debated in the media. For 
the first time since the late fifties, the problems of education have 
become a major national issue. Reforms of many kinds have been con-
sidered. As a result, most of the fifty state legislatures have taken 
action to improve schools, and the movement is expected to continue 
through the eighties. 
It is easy tor the public to misjudge the schools. It is 
just as easy tor educators to misread the. meaning of opinion polls. 
Therefore, the best solution in both cases is a fund of related in-
formation that can be supplied and disseminated, insofar as possible, 
by leaders of the profession to the public. There is a great need for 
a constant flow of information to the public from the schools, using 
every available medium. The other side of the coin is that there needs 
to be a generous flow of information in the other direction as well. 
Most Americans are deeply committed to the belief that education is 
the most important service rendered by government. They consider edu-
cation the key that unlocks personal success. Thus the heavy critical 
attention being paid to education today may be .a blessing in disguise. 
Educational leaders can use the basic positive feelings of the Ameri-
can public about the importance of education as an anchor for reform 
that will produce better education for all. 
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This study will provide data about the attitudes of teachers 
at the local and national level toward the public schools, This in-
formation should provide a base of information which will enable 
others to better understand local teachers position on selected edu-
cational issues. 
Statement of the Problem 
The purpose of this study was to measure and compare the 
attitudes of local elementary and secondary teachers in Martin County, 
Kentucky, toward the public schools in the county, and the nation, 
with the attitudes of a nation-wide sample of elementary and secondary 
teachers. This study attempted to deal with the issues of greatest 
concern both to educators and to the public in general. 
Need for the Study 
The annual Gallup Poll of the Public's Attitudes Toward the 
Public Schools measures the attitudes of Americans toward their public 
schools. Each year, the poll attempts to deal with issues of greatest 
concern both to educators and to the public. For school officials, the 
poll is valuable in at least two ways: it alerts decision makers to 
overall public reaction to a variety of school programs and policies, 
and it serves as a national bench mark against which local attitudes 
can be measured. It is with the purpose of measuring local attitudes 
and comparing them with national attitudes that the writer has under-
taken the present study. To be sure that the writer's survey would 
embrace some of the most important issues in the field of education, 
3 
the questions for the local survey were taken from The 15th Annual 
Gallup Poll of The Public's Attitudes Toward The Public Schools. This 
survey will prove invaluable to local educators and administrators in 
comparing the local attitudes and the national attitudes toward the 
public schools and to provide valuable information as to the opinions 
of the local teachers about the local school system. The writer hopes 
this study will benefit students, parents, teachers, administrators 
and the public in general of the Martin County School system and 
others concerned with the improvement of education in the county, 
state and nation. 
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Chapter 2 
A REVIEW OF RELATED LITERATURE 
It seems everywhere you turn someone is discussing the qual-
ity of education in America's schools. From the local courthouse wall 
in Inez, to the Congress of the United States of America, the hottest 
topic of discussion is today's schools and the perceived disappointing 
conditions that exist in teacher education programs and in the public 
school systems of this nation. One of the causes of this shot heard 
around the country was released on April 26, 1983, of a report by the 
National Commission on Excellence in Education entitled A Nation At 
Risk: The Imperative For Educational Reform. The Commission appointed 
by U.S. Secretary of Education, T. H. Bell to examine and assess the 
quality of education, called America's performance in the classroom 
•an act of unilateral educational disarmament.•1 The Commission re-
ported that 'the educational foundations of our society are presently 
being eroded by a rising tide of mediocrity that threatens our very 
future as a nation and a people.•2 
1David P. Gardner, A Nation At Risk: The Imperative For 
Education Reform (Washington, D.c.: Government Printing Office, 1983), 
p. 5. 
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This short report to the nation by a distinguished panel of 
Americans touched off a national debate on education that could lead 
to the development of an ethic of excellence in education and in Amer-
ican life.3 The Commission was under the leadership of David Gardner, 
then president of the University of Utah. It was Gardner's idea that 
the report be in the form of an open letter that would serve as a 
'Clarion Call' to the American people. "The call was intended to re-
mind Americans of the importance of education as the foundation of U. 
S. leadership in change and technical invention and as the source of 
U.S. prosperity, security, and civility,•4 
The Commission conducted its work and collected its infor-
mation through six public hearings and three symposia held across the 
United States, so that parents, teachers, administrators, and others 
could discuss their ideas of the problems and achievements of American 
education. Three essential messages from the National Commission on 
Excellence in Education can be found in the report. First the nation 
is at risk because competitors throughout the world are overtaking our 
once unchallenged lead in commerce, industry, science, and techno-
logical innovation, The second essential message from the Commission 
3Milton Golburg and.James Harvey, 'A Nation At Risk: The 
Report of the National Commission on Excellence in Education,' Phi 
Delta Kappan, Sept., 1983, p, 15, 
4Ibid., p. 15, 
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is that mediocrity is the rule not the exception in American 
education. The third essential message from the Commission is that we 
don't have to accept or continue this state of affairs in today's 
schools. As the Commission said, "We can do better, we should do 
better, and we must do better.•5 
According to a comprehensive study that involved eight years 
and more than 27,000 interviews, the American educational system has 
"deeply entrenched and virtually chronic problems and should undergo 
far-reaching restructuring.•6 The Goodlad report portrays the public 
school classroom on all grade levels as a world of •talky teachers and 
uninterested students who work in a context of unclear goals and seri-
ous social and educational inequalities. Large numbers of students are 
leaving school ill-prepared for jobs and effective citizenship, and 
even many of those who appear to be making it are short-changed.•7 
The Gallup Poll survey of 1983 found that the perceived de-
cline in American education is continuing. The public rating of the 
local public schools in 1983 continued the downward trend that began 
in 1974. In 1974, forty-eight percent gave the local public schools a 
rating of A or B, while in 1983 the figure is thirty-one percent. The 
downward trend in the public's rating of the public schools during the 
6Edward B. Fiske, "Study Cites Problem in American 
Education," Lexington Herald-Leader, 6 Sept. 1983, p. Al,, Cols., 4-5. 
7Ibid., p, Al., Cols,, 4-5, 
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last decade has ended. In 1984, 'Forty-two percent of those 
interviewed gave an A or B rating to the public schools in their 
communities, up sharply from thirty-one percent in 1983.'8 Not since 
1976 have these ratings been so high. "It is noteworthy that parents 
also give their schools a higher rating in 1984: fifty-two percent A 
or B, as opposed to forty-two percent in 1983.'9 
There are several factors which have contributed to the per-
ceived decline of quality education in America. When the respondents 
in the 15th Annual Gallup Poll were asked to name the biggest problem 
facing their local schools, discipline was regarded as the number one 
problem in today's schools. "Twenty-nine percent of the public school 
parents and thirty-one percent of the non-public school parents in 
1983 felt that the biggest problem with which the public schools must 
deal is discipline.•10 
The respondents in the 15th Annual Gallup Poll identified 
the use of drugs as the second biggest problem facing their local pub-
lic schools. "Eighteen percent of the national total and twenty-three 
percent of parents who had children in public schools listed use of 
drugs as the second biggest problem in our schools.•11 
8George H. Gallup, "The 16th Annual Gallup Poll of the 
Public's Attitudes Toward the Public Schools,' Phi Delta Kappan, Sept. 
1984, p. 25. 
9Ibid., p. 25. 
10George H. Gallup, 'The 15th Annual Gallup Poll of the 
Public's Attitudes Toward the Public Schools,' Phi Delta Kappan, Sept. 
1983, p. 37. 
11 Ibid., p. 35. 
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The poor curriculum and poor standards in our schools have 
contributed to the perceived decline of education in America. When the 
respondents in the 15th Annual Gallup Poll were asked to name the 
third leading problem confronting the public schools, fourteen percent 
of the national total who had children in school listed poor curri-
culum and poor standards. 'Nineteen percent of the non-public school 
parents listed poor curriculum and poor standards as the third leading 
cause of problems confronting the public schools.'12 In relation to 
poor curriculum and poor standards, The National Commission on Excel-
lence in Education cited the following problems: 
About 23 million American adults are function-
ally illiterate as determined by the simplest tests 
of everyday reading, writing and comprehension. 
International comparisons of students' achievement 
completed a decade ago, revealed that on 19 academic 
tests, American students were never first or second 
and compared with other industrialized nations Amer-
ican students were last seven time. About 13 percent 
of all 17-year olds in the United States can be con-
sidered functionally illiterate. The functional il-
literacy among minority youths may run as high as 40 
percent. Average achievement of high school students 
on most standardized tests is now lower than 
twenty-six years ago when Sputnik was launched and 
triggered a surge in educational efforts. College 
board achievement test also reveal a consistent de-
cline in recent years in such subjects as Physics and 
English.13 
12Ibid., p. 35. 
13Gardner, Qe.. cit., p. 8-9. 
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The 15th Annual Gallup Poll cited the lack of proper finan-
cial support for our schools as the fourth leading cause of problems 
confronting the public schools. 'Thirteen percent of the national to-
tal and seventeen percent of the parents who had children in public 
schools listed this reason as the fourth leading cause of problems in 
the public schools,•14 According to Walter D. Huddleston, former 
United States Senator from Kentucky, "The primary responsibility for 
educating students will continue to lie, as it has in the past, with 
state and local governments. Vet, the federal government should con-
tinue to be a partner in working for a better system,•15 
Eight percent of the respondents in the 15th Annual Gallup 
Poll listed as the fifth leading cause of problems confronting the 
public schools as the difficulty in getting good teachers. The 
National Commission on Excellence in Education noted that, 'despite 
widespread publicity about an over population of teachers, severe 
shortages of certain kinds of teachers exist: in the field of mathe-
matics, science and foreign languages and among specialists in educa-
tion for gifted and talented students.•16 
14George H. Gallup, 'The 15th Annual Gallup Poll of the 
Public's Attitudes Toward the Public Schools,• Phi Delta Kappan, 
Sept,, 1983, p, 35. 
15walter D. Huddleston, 'Report From the United States 
Senate,• (Washington, D,C,: Government Printing Office, Aug., 1983), 
p. 3. 
16Gardner, Q.P., cit,, p, 9. 
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Hypothesis of the Study 
It is the hypothesis of this study that there will be no 
significant difference between the attitudes of the local elementary 
and secondary teachers in Martin County, Kentucky, toward the public 
schools and the attitudes of a nationwide sample of elementary and 
secondary teachers toward the public schools as measured by The Gallup 
Poll of Teachers' Attitudes Toward the Public Schools. 
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Chapter 3 
RESEARCH PROCEDURE 
The Population: The population used in this study embraced 
the local elementary and secondary teachers currently employed in the 
Martin County School system. Martin County, Kentucky, has one high 
school and the teachers at this school made up the secondary teachers 
used in this study, Martin County has two middle schools and seven 
elementary schools and the teachers at these schools make up the ele-
mentary teachers used in this study, 
Size of the Population: The size of the population used in 
this survey was 152 respondents or 100 percent of the teachers of the 
Martin County School system. 
Time of the Survey: The field work for this study was car-
ried out from January through September, 1984. 
Instrumentation: A questionnaire was devised by using ques-
tions from The 15th Annual Gallup Poll of the Public's Attitudes 
Toward the Public Schools. Each year since 1969, The Annual Gallup 
Poll of the Public's Attitudes Toward the Public Schools and the Phi 
Delta Kappa Board of Directors have assured the educational community 
of a continuing source of reliable information concerning trends in 
opinion about significant school questions. 
Data Collection: Personal in-school questionnaires along 
with a cover letter explaining the applied project were distributed to 
each teacher at the ten schools in Martin County. Within one week, the 
questionnaire was to be returned to the school office tor collection. 
A follow-up visit was made within one week to collect any remaining 
questionnaires at the schools. 
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Data Tabulation: A tabulation sheet of the questions with 
the number and the percentage of replies to each answer was prepared. 
The percentages have all been rounded off to the nearest whole number. 
Data Analysis: The data on the tabulation sheets for each 
question of the survey were tabulated and percentages, where appro-
priate, have been presented in table form. Comments and comparisons 
are made regarding the findings of the local survey and the national 
survey where national data are available. A comparison of the local 
attitudes toward the public schools was drawn to the national 
attitudes toward the public schools as measured by The Gallup Poll of 
Teachers' Attitudes Toward the Public School taken during May, 1984. 
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Chapter 4 
FINDING AND INTERPRETATIONS 
The information obtained from the questionnaire survey of 
the Martin County elementary and secondary teachers is presented in 
the following presentation and compared to The Gallup Poll of 
Teachers' Attitudes Toward the Public Schools. The data obtained from 
this survey are presented in the following ten sections: Major Prob-
lems Confronting the Public Schools, Rating of the Public Schools, Why 
Is There a Discipline Problem, Support for Public School Testing, 
Extending the School Year, Extending the School Day, Subject Require-
ment, Teacher Compensation, Differential Pay in Subject Areas With 
Teacher Shortages, and Merit Pay for Teachers. 
Background Information of Population 
The Martin County teachers who responded to this survey 
ranged in experience from first year of teaching to thirty-five years 
of teaching experience. Fifty-six percent of the elementary teachers 
and 44 percent of the secondary teachers who responded to the survey 
had no children in school. At the elementary level the age distribu-
tions were 18-29=347., 30-49=567., and 50+=107.. At the secondary level 
the age distributions were 18-29=307., 30-49=637., and 50+=77. that re-
sponded to the survey. Seventeen percent of the elementary and 40 per-
cent of the secondary respondents were male. Eighty-three percent of 
the elementary respondents and 64 percent of the secondary respondents 
had earned a degree at Morehead State University at some time in their 
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college careers. Eighty-one percent of the secondary and 70 percent of 
the elementary respondents had read something about the recent report 
of the President's National Commission on Excellence in Education. 
Five percent of the respondents said they had seen a copy of The 15th 
Annual Gallup Poll. 
Major Problems Confronting The Public School 
When the Martin County teachers and the teachers nationwide 
were asked to name the biggest problem facing their local public 
schools, their answers were quite similar for elementary and secondary 
teachers. The teachers state that the biggest problem confronting the 
public schools are parents' lack of interest, support, or concern. The 
next most frequently mentioned problems, all cited by about one 
teacher in five, are lack of proper financial support, lack of inter-
est or truancy on the part of pupils, and lack of discipline in the 
home. Table 1 shows the response of the Martin County elementary and 
secondary teachers and the responses of the teachers nationwide to the 
question, 'What do you think are the biggest problems with which the 
public schools in this community must deal?" 
15 
Table 1 
Major Problems Confronting The Public Schools 
====================================================================== 
Problems Confronting 
the Public Schools in 
the Local Community 
1. Lack ot concern, 
interest or sup-
port by par en ts 
2. Lack ot proper ti-
nancial support 
3. Pupil's lack ot 
interest, motiva-
tion or truancy 
4. Lack of discipline 
in the home 
Martin County 
Teachers 
Elem Seed 
487. 457. 
207. 187. 
127. 407. 
157. 287. 
Nationwide 
Teachers* 
Elem Seed 
357. 267. 
207. 217. 
177. 237. 
207. 187. 
*Source: The Gallup Pollot Teachers' Attitudes Toward the Public 
Schools. 
Rating at the Public Schools 
The second question asked tar a rating at the public schools 
in the community. The teachers were asked ta respond ta the question, 
•students are atten given the grades A, B, c, D, and Fail ta denote 
the quality at their work. Suppose the public schools themselves, in 
this community, were graded in the same way. What grade would you give 
the public schools here, A, B, C, D, and Fail?' 
Asked ta grade the local public schools, using the tradi-
tional grading system, 50 percent of the Martin County teachers, and 
64 percent of the teachers nationwide award the local schools either 
an A or a B rating. Table 2 shows the ratings of the Martin County 
teachers and the teachers nationwide of the public schools in their 
respective communities. 
Table 2 
Rating Of The Public Schools 
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====================================================================== 
Local School Ratings 
A rating 
B rating 
C rating 
D rating 
F rating 
Don't know 
All Teachers 
Martin County 
47. 
467. 
417. 
77. 
17. 
17. 
All Teachers 
Nationwide* 
127. 
527. 
277. 
47. 
17. 
47. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
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Why Is There A Discipline Problem 
Question number five pertained to the perceived discipline prob-
lem in the schools. The respondents were given a list of reasons to explain 
why there is a discipline problem within our schools. The Martin County 
teachers and the teachers nationwide look outside the school for reasons to 
explain the disciplinary problems. Table 3 shows the response of the Martin 
County elementary and secondary teachers and the response of the teachers 
nationwide to the question, "Many people say that discipline is one of the 
major problems of the public schools today. Would you please look over this 
list and tell which reasons you think are most important to explain why 
there is a discipline problem?' 
Table 3 
Why Is There A Discipline Problem 
===================================================================== 
Reason for Discipline 
Problems within the 
Schools 
1. Lack of discipline 
the home 
2. Lack of respect for 
law and authority 
throughout society 
in 
Martin County 
Teachers 
Elem Sec 
947. 857. 
747. 637. 
All Teachers 
Nationwide* 
947. 
747. 
18 
Table 3 (continued) 
-----------------====--=-============================================= 
3. Students who are 
constant trouble-
makers often can't 
be removed from 
school 
4. Some teachers are 
not properly trained 
to deal with discipline 
problems 
5. The courts have made 
school administrators 
so cautious that they 
don't deal severely 
with student mis-
behavior 
6. Viewing television 
programs that emp-
hasize crime and 
violence 
7. Punishment is too lenient 
8. Decline in teaching 
of good manners 
9. Teachers themselves do 
not command respect 
10. Failure on the part of 
teachers to make class-
room work more interesting 
11. One-parent families 
667. 
197. 
657. 
39;: 
607. 
487. 
287. 
117. 
417. 
507. 
45;: 
607. 
407. 
49;: 
487. 
387. 
37;: 
417. 
667. 
657. 
507. 
487. 
427. 
39;: 
237. 
197. 
117. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
Support For Public School Testing 
The Martin County teachers and the teachers nationwide are 
in favor of promotions from grade to grade on the basis of examina-
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tions. Elementary teachers oppose an examination and favor social pro-
motions, while high school teachers favor promotion on the basis of an 
examination score. Table 4 shows the response of the Martin County 
teachers and the teachers nationwide to the question, 'In your opin-
ion, should children be promoted from grade to grade only if they can 
pass examinations?" 
Table 4 
Support For Public School Testing 
====================================================================== 
Promotion based 
on Examinations 
Martin County 
Teachers 
Nationwide 
Teachers* 
All Elem Seed All Elem Seed 
Yes 
No 
Don't Know 
557. 
35% 
107. 
407. 
507. 
107. 
657. 
251, 
107. 
437. 
521, 
57. 
337. 
637. 
47. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
Extending The School Year 
547. 
41217. 
67. 
Some of the education reform reports have recommended 
extending the length of the school year in order to provide more time 
for instruction. The Martin County teachers and the teachers nation-
wide oppose lengthening the school year. Table 5 shows the response of 
the Martin County teachers and the teachers nationwide to the 
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question, 'In some nations, students attend school as many as 240 days 
a year as compared to 180 days in the U. S. How do you feel about 
extending the public school year in this community by thirty days, 
making the school year about 210 days or ten months long? Do you favor 
or oppose this idea?' 
Table 5 
Increasing The Length Of The School Vear 
=================================================================-==== 
Lengthening the School 
Vear 
Favor 
Oppose 
Don't Know 
Martin County 
Teachers 
15Y. 
75Y. 
10Y. 
Nationwide 
Teachers* 
28% 
66Y. 
6Y. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
Extending The School Day 
The same general pattern of opinions emerged in the case of 
the recommendation for extending the school day. The Martin County 
teachers and the teachers nationwide by more than three-fourths of the 
teachers, oppose lengthening the school day by one hour. Table 6 shows 
the response of the Martin County teachers and the teachers nationwide 
to the question, "How do you feel about extending the school day in 
the public schools in this community by one hour? Do you favor or 
oppose this idea?• 
Table 6 
Lengthening The School Day By One Hour 
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====================================================================== 
Lengthening the School 
Day 
Favor 
Oppose 
Don't Know 
Martin County 
Teachers 
117. 
847. 
57. 
Nationwide 
Teachers* 
247. 
727. 
47. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools, 
Subject Reguirements 
Today the public attaches a high degree of importance to the 
fact that all high school students should be required to take more 
English and mathematics in our schools, One of the major recommen-
dations of The National Commission on Excellence in Education was that 
significantly more time in high school be devoted to the traditional 
basics. English, mathematics, and science, as well as certain "New 
Basics,• including computer science, and foreign languages should be 
stressed for the college-bound and the non-college bound student. Vir-
tually all of the Martin County teachers and the teachers nationwide, 
feel that English, math, science, and history/government should be 
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required for all students, both those who intend to go to college and 
those who do not. Table 7 shows the response of the Martin County 
teachers and the teachers nationwide to the questions, •would you look 
over this list of high school subjects? If you were the one to decide, 
what subjects would you require every public high school student who 
plans to go to college to take? What about those public school 
students who do not plan to attend college when they graduate? Which 
courses would you require them to take?• 
Table 7 
Subject The Teachers Would Require In High School 
====================================================================== 
Subject Required 
for High School 
Students 
Mathematics 
English 
Science 
History/Gov't 
Business 
Foreign Language 
Health Education 
Physical Education 
Martin County Teachers 
Students planning for 
College Non-College 
1111111% 92'l. 
1111111% 967. 
98% 91il'l. 
95% 92'l. 
457. 74'l. 
797. 77% 
86% 88% 
787. 81'l. 
Teachers 
Students 
College 
96% 
95% 
95% 
957. 
637. 
77% 
73'l. 
74'l. 
Nationwide* 
planning for 
Non-College 
94% 
937. 
91il'l. 
787. 
81117. 
91% 
75% 
73% 
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Table 7 (continued) 
=======================================-===--===--==---==---=--------= 
Vocational Training 127. 
Art 607. 
Music 657. 
157. 
307. 
267. 
467. 
547. 
497. 
787. 
457. 
427. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
Teacher Compensation 
A major source of teacher dissatisfaction involves what 
teachers perceive as poor compensation. Ninety-three percent of the 
Martin County teachers felt that salaries for teachers in their 
community were too low. Nationwide, nine teachers in ten state that 
their salaries are too low. Table 8 shows the response of the Martin 
County teachers and the teachers nationwide to the question, 'Do you 
think salaries for teachers in this community are too low, too high, 
or just about right?' 
Table 8 
Teacher Compensation 
====================================================================== 
Teacher Salaries 
Too Low 
Too High 
Martin County 
Teachers 
All Elem Seed 
937. 
07. 
877. 
07. 
1007. 
07. 
Nationwide 
Teachers* 
All Elem Seed 
907. 
07. 
897. 
07. 
907. 
07. 
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Table 8 (continued) 
--==--==-========-===--=======-======================================= 
Just About Right 
No Opinion 
6:t. 
1;: 
9;: 
4;: 
0;: 
0;: 
9;: 
1;: 
10;: 
1;: 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
Differential Pay In Sub,iect Areas With Teacher Shortages 
9;: 
1;: 
Table 9 shows the response of the Martin County teachers and 
the teachers nationwide to the question, "Today there is a shortage of 
teachers in science, math, technical subjects, and vocational 
subjects. If your local public schools needed teachers in these 
subjects, would you favor or oppose paying them higher wages than 
teachers of other subjects?' 
Table 9 
Different Pay In Subject Areas With Teachers Shortages 
====================================================================== 
Differential Pay 
Martin County 
Teachers 
Nationwide 
Teachers* 
All Elem Seed All Elem Seed 
Favor 
Oppose 
Don't Know 
22;: 
72:t. 
6:t. 
10:t. 
94;: 
5;: 
40:t. 
55;: 
5;: 
21;: 
75;: 
4;: 
18:t. 
80:t. 
2;: 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
25:t. 
70:t. 
5;: 
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Merit Pay For Teachers 
The Martin County teachers oppose Merit Pay by a two to one 
margin. Nationwide, the teachers in The Gallup Poll of Teachers' Atti-
tudes Toward the Public Schools responded by a two to one margin op-
posed to the issue of Merit Pay. Table 10 shows the response of the 
Martin County teachers and the teachers nationwide to the question, 
'Should each teacher be paid on the basis of the quality of his or her 
work, or should all teachers be paid on a standard-scale basis? Do you 
favor or oppose merit pay?" 
Table 10 
Merit Pay For Teachers 
===================================================================== 
Merit Pay 
Martin County 
Teachers 
Nationwide 
Teachers* 
All Elem Seed All Elem Seed 
Oppose 
Favor 
Don't Know 
657. 
307. 
57. 
657. 
227. 
137. 
677. 
337. 
07. 
647. 
327. 
47. 
677. 
297. 
47. 
*Source: The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. 
627. 
357. 
37. 
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Chapter 5 
SUMMARY AND CONCLUSIONS 
Summary 
The purpose of this study was to measure and compare the 
attitudes of the local elementary and secondary teachers in Martin 
County, Kentucky, toward the public schools in the county, and the 
nation, with the attitudes of a nationwide sample of elementary and 
secondary teachers. The hypothesis of the study was that there would 
be no significant difference between the attitudes of the local ele-
mentary and secondary teachers in Martin County, Kentucky, toward the 
public schools and the attitudes of a nationwide sample of elementary 
and secondary teachers toward the public schools as measured by The 
Gallup Poll of Teachers' Attitudes Toward the Public Schools. 
The nature of the information desired and the population 
involved determined the research method used. The primary tool used to 
gather information was a questionnaire, which was administered by the 
writer at the ten schools in Martin County, Kentucky. One hundred 
fifty-two questionnaries were distributed to the teachers in Martin 
County, Kentucky. One hundred seventeen or 77 percent of the question-
naires were returned. 
The data were tabulated and arranged in table form under the 
particular area being considered so that the information for each 
question could be efficiently displayed. This provided an efficient 
way to make comparisons and determine similarities and apparent dif-
ferences in local attitudes and national attitudes of teachers. 
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Conclusions 
Attitudes of Martin County teachers are markedly uniform. 
Very few differences in attitudes are apparent among the teachers of 
Martin County, Only in the case of elementary and secondary teachers 
do differences in views emerge and then only rarely, In addition, the 
attitudes of the Martin County teachers and the teachers nationwide 
are very similar on all major issues, Of the approximately ten issues 
of this survey on which the opinions of the teachers nationwide are 
also available, there is little difference between the Martin County 
teachers and the teachers in the national sample. 
The data gathered indicated that the Martin County teachers 
and the teachers nationwide hold the following opinions: 
1. That the biggest problem confronting the public 
schools is parents' lack of interest and support. 
The next most frequently mentioned problems, all 
cited by about one teacher in five, are lack of 
proper financial support, lack of interest or tru-
ancy on the part of the pupils, and lack of disci-
pline in the home, 
2, That more than half of all the teachers using the 
traditional grading system awarded the local 
schools either an A or a B grade. 
3, That the teachers cite lack of discipline in the 
home, lack of respect for law and authority 
throughout society, and that students who are con-
stant troublemakers often can't be removed from 
school, as the top three answers to explain the 
disciplinary problem within our schools. 
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4. That teachers are in favor of promotions from grade 
to grade on the basis of examinations. 
5. That teachers oppose by a large margin the 
recommendations to extend the school day or school 
year. 
6. That teachers feel that English, math, science and 
history/government should be required tor all 
students. 
7. 
8. 
That teachers are somewhat negative about the 
desirability of teaching as a profession. They op-
pose their children taking UP teaching in the 
public schools as a career by roughly a 2 to 1 
margin. 
That a major source of teacher dissatisfaction 
involves what teachers perceive as poor compen-
sation. Nine out of ten teachers state that their 
salaries are too low and that low pay is the reason 
why most teachers are leaving the profession. 
9. That three-fourths of the teachers oppose 
differential pay in subject areas with teacher 
shortages. 
10. That teachers by a 2 to 1 margin oppose Merit Pay 
tor teachers. 
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In conclusion, the data point out that there are no signif-
icant differences in the opinions of the Martin County elementary and 
secondary teachers concerning the attitudes toward the public schools 
and the attitudes of teachers nationwide toward the public schools as 
measured by The Gallup Poll of Teachers' Attitudes Toward the Public 
Schools, 
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Chapter 6 
RECOMMENDATIONS 
Although this project has taken approximately one year to 
complete, the writer feels that it has opened up many avenues tor re-
search at the local level. An organized effort should be made to 
expand this survey to involve the general public, parents, students, 
administrators, PTA, board members, and others concerned with the 
improvement of education in Martin County. 
There is a definite need tor a full-time public relations 
position to be established in Martin County. The person responsible 
tor this position should conduct this type of survey on a yearly basis 
and publish the results in the local media. This should help bring the 
school and the community closer together on the issues of educational 
improvement. 
The major industry in Martin County is coal. The public 
relations director should work with the coal industry in Martin County 
to sponsor a weekly report in the newspaper about the academic 
achievements of the Martin County schools and their students. The pub-
lic relations director should work with business and industry in 
Martin County to provide supplementary financial assistance tor the 
schools and tor students going on to college who plan to return to 
Martin County in the future. 
Hopefully, this study will help to provide information about 
the attitudes of teachers about the public schools and will lead to 
31 
more involvement on the part of the public in the process of education 
in Martin County in the future. 
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Appendix A 
Letter to Phi Delta Kappan 
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October 5, 1984 
Phi Delta Kappan 
P.O. Box 789 
Bloomington, IN 47402 
Attention: Dr. Lowell Rose: 
Dear Dr. Rose: 
I would like to enlist your cooperation in a research project I am 
doing for Education 699A at Morehead State University under the 
direction of Dr. John R. Duncan. I am currently working on an EdS 
degree and as part of my last six hours, I am conducting a survey of 
the teachers in the Martin County school system, The 1983 and 1984 
Gallup Polls have been very helpful and I would like to request a copy 
of the survey you did in May 1984 of 813 teachers concerning their 
opinions about education. This information would prove invaluable as 
part of my survey. I am currently surveying the teachers to see how 
their opinions differ from that of the general public about education. 
If you would send me copies of the following information, it would be 
very helpful in my research, 
1 copy of the May 1984 Survey of 813 Teachers. 
1 copy of the 1969-84, A Topical Summary. 
1 copy of the 1984 Gallup Poll, 
1 copy of the 1983 Gallup Poll, 
Please feel free to bill me for any charge that might be involved in 
providing this information. This information will help me complete my 
EdS program at Morehead State University and will be greatly 
appreciated by myself, the college, and our local school system. We 
look forward to your polls each year so keep up the good work. 
Sincerely yours, 
Donald R, Fannin 
P.O. Box 1117 
Inez, KY 41224 
DRF/jj 
36 
Appendix B 
Cover Letter for Survey 
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Dear Faculty Member: 
I would like to enlist your cooperation in a research project I 
am doing for Education 699A under Dr. John R. Duncan at Morehead State 
University. I plan to conduct a survey of the opinions of the teachers 
in Martin County concerning important issues currently being discussed 
in education throughout our state and nation. The purpose of this 
study will be to compare the attitudes of the local teachers about the 
public schools with the attitudes of the public across the nation 
about our schools. I plan to provide you with feedback concerning the 
results of this survey in the future. 
If you would be so kind as to take a few minutes of your valuable 
time and complete the enclosed survey form and return it unsigned to 
your principal as soon as possible it would be greatly appreciated. 
Thank you for your cooperation in this matter. 
Sincerely yours, 
Donald R. Fannin 
P.O. Box 1117 
Inez, KY 41224 
Appendix C 
The Questionnaire 
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PURPOSE OF THIS STUDY 
'This survey will attempt to measure the attitudes of the local 
teachers in Martin County toward the public schools throughout our 
state and nation. This survey will attempt to deal with the issues of 
greatest concern both to educators and to the public. 
To be sure that the survey would embrace some of the most 
important issues in the field of education, the questions were taken 
from a recent poll of the public's attitudes toward the public 
schools. A comparison of the local attitudes will be drawn to the 
national attitudes as measured by a recent poll. 
Background Information 
(Al How many years of teaching experience do you have and what do you 
teach? 
(Bl Do you have children in school? 
Grade School 
None in School 
High School Grade and High School 
(Cl Age: 18-29 
(Dl Sex and Race: 
(El Education: 
Male 
B.S. 
30-49 
Female 
A.B. 
50 and over 
White 
M.A. Rank I 
Non-White 
Other 
(Fl Where did you earn your Bachelor's and/or Master's degree? 
(Gl Have you heard or read anything about the recent report of the 
President's National Commission on Excellence in Education? 
Yes No Don't know 
<Hl In general, do you agree or disagree with the report's conlusions? 
Agree Disagree Don't know 
(Il The commission concluded that the quality of education in the U.S. 
public schools is only fair and not improving, Do you agree with this 
opinion or disagree? 
Agree Disagree No opinion 
(Jl Have you seen a copy of the results of the 15th Annual Gallup 
Poll? 
Yes No Don't know 
4111 
(1) What do you think are the biggest problems with which the public 
schools in this community must deal? 
(2) Students are often given the grades A, B, C, D, and FAIL to 
denote the quality of their work. Suppose the public schools 
themselves, in this community, were graded in the same way. What grade 
would you give the public schools here? 
A B C D FAIL 
(3) How about the public schools in the nation as a whole? What 
grade would you give the public schools nationally? 
A B C D FAIL 
(4) Using the A, B, C, D, and FAIL scale again, please grade the 
public schools in this community tor each of the following. 
The physical plants and facilities 
The curriculum 
The handling of extracurricula activities 
Books and instructional materials 
_ Quality of teaching 
_ Education students get 
__ The way schools are administered 
__ Preparing students tor college 
__ The way discipline is handled 
__ Preparing for jobs those students not planning college 
Behavior of students 
(5) Would you please look over this list and tell me which reasons 
you think are most important to explain why there is a discipline 
problem in our public schools today? 
(1) Lack of discipline in the home. 
(2) Lack of respect for law and authority throughout society. 
(3) Students who are constant troublemakers often can't be 
removed from school. 
(4) Some teachers are not properly trained to deal with 
discipline problems. 
(5) The courts have made school administrators so cautious that 
they don't deal severely with student misbehavior. 
(6) Viewing television programs that emphasize crime and violence. 
(7) Punishment is too lenient. 
(8) Decline in the teaching of good manners. 
(9) Teachers themselves do not command respect. 
(1111) Failure on the part of teachers to make classroom work more 
interesting. 
(11) One-parent families. 
List your choices in order of importance 
(6) Suppose the local public schools said they needed much more 
money. As you feel at this time, would you vote to raise taxes for 
this purpose, or would you vote against raising taxes for this 
purpose? 
41 
(al Favor Raising Taxes (bl Opposed to Raising Taxes (cl Don't Know 
(7) In your opinion, should children be promoted from grade to grade 
only if they can pass an examination? 
Yes No Don't Know 
(Bl Would you like to see the students in the local schools be given 
national tests, so that their educational achievement could be 
compared with students in other communities? 
Yes No Don't Know 
(9l In general, do you think students in the public high school here 
are made to work too hard in school and on homework, or not hard 
enough? 
Too Hard 
Don't Know 
Not Hard Enough About Right Amount 
(10) In some nations, students attend school as many as 240 days a year 
as compared to about 180 days in the U.S.A. How do you feel about 
extending the public school year in this community by 30 days, making the 
school year about 210 days or 10 months long? Do you favor or oppose this 
idea? 
Favor Oppose Don't Know 
(lll How do you feel about extending the school day in the public 
schools in this community by one hour? Do you favor or oppose this idea? 
Favor Oppose Don't Know 
(12) Do you think your child is learning the things you believe he or 
she should be learning. 
Yes No Don't Know NIA 
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(13) Would you look over this list of high school subjects? If you were 
the one to decide, what subjects would you require every public high 
school student who plans to go on to college to take? 
Mathematics 
_ English 
__ Science 
_ History/U.S. Government 
Business 
__ Foreign Language 
Health education 
__ Physical education 
Vocational training 
Art 
Music 
(14) What about those public high school students who do not plan to 
attend college when they graduate? Which courses would you require 
them to take? 
Mathematics 
_ English 
Science 
__ History/U.S. Government 
Business 
__ Foreign Language 
Health education 
__ Physical education 
Vocational training 
Art 
Music 
(15) What foreign language or languages should be required? 
__ Spanish 
French 
German 
Latin 
Russian 
__ Japanese 
Other 
Don't know 
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(16) In addition to regular courses, high schools otter instruction in 
other areas. As you look over this list, would you mark whether you 
feel this instruction should be required or should not be required tor 
all high school students? 
Drug abuse 
Alcohol abuse 
Driver education 
Computer training 
Parenting/parent training 
Dangers of nuclear waste 
Race relations 
Communism/socialism 
Dangers of nuclear war 
Should Be 
Required 
Should Not Be 
Required 
(17) Does the school your child attends have a computer that students 
can use? 
Yes No Don't know N/A 
(18) What are the sources of information you use to judge the quality 
of schools in your community; that is, where do you get your 
information about the schools? 
(19) How important is a college education today? 
Very important 
Not to important 
Fairly important 
Don't know 
(20) Would you like to have a child ct yours take up teaching in the 
public schools as a career? 
Yes No Don't know 
(21) Suppose you could choose your child's teachers. Assuming they had 
all had about the same experience and training, what personal 
qualities would you look for? 
(22) Do you think salaries tor teachers in this community are: 
Too high 
About right 
Too low 
No opinion 
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(23) Today there is a shortage of teachers in science, math, technical 
subjects, and vocational subjects. If your local public schools needed 
teachers in these subjects, would you favor or oppose paying them 
higher wages that teachers in other subjects? 
Favor Oppose Don't know 
(24) Should each teacher be paid on the basis of the quality of his or 
her work, or should all teachers be paid on a standard-scale basis? 
Standard Scale Quality of work Don't know 
(25) Would you be willing to pay more taxes to help raise the standard 
of education in the United States? 
Yes NO Don't know 
Appendix D 
The 15th Annual Gallup Poll of the Public's 
Attitudes Toward the Public Schools 
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Reprinted from the September 1983 Phi Delta Kappan 
THE 15TH ANNUAL 
GALLUP POLL 
OF THE PUBLIC'S 
ATTITUDES 
TOWARD THE 
PUBLIC SCHOOLS 
by George H. Gallup 
ru-1= HE FIRST annual Gallup Poll of the Public's 
':, :. Attitudes Toward the Public Schools was summa-
~ rized In the November 1969 Kappan (pp. 128 and 
157). A full (100-page) report, How the Nation Views the 
Public Schools, was published by /1/DIEIA/, the education arm of the Kettering 
Foundation. Since then, the Kappan has had the privilege of initial full publica-
tion of the annual reports. 
Beginning In 1981, Phi Delta Kappa has had full control of and financial 
responsibility for the project. For two years the Lilly Endowment of In-
dianapolis helped with generous grants. Starting with this 15th poll, however, 
the fraternity has assumed the full financial burden as well as administrative 
control. The Phi Delta Kappa Board of Directors has assured the education 
community of a continuing source of reliable information concerning trends in 
opinion about significant school questions. 
For school officials, the poll is valuable in at least two Important ways: it 
alerts decision makers to overall public reaction to a variety of school pro-
grams and policies, and it serves as a national benchmark against which local 
attitudes can be measured. 
Local officials are welcome to use questions asked in the Gallup education 
surveys. The questions are not copyrighted. Moreover, no limits are placed on 
the use of information contained In this report, beyond customary credit to 
source and observance of the canons of accuracy and completeness of quota-
tion. 
In 1980 Phi Delta Kappa"s Dissemination Division, assisted by the Gallup 
Organization, prepared a package of materials to help school districts and 
other agencies survey local populations. For details of this service, called 
PACE (Polling Attitudes of the Community on Education), write or telephone 
Wilmer Bugher, associate executive secretary for administration, Phi Delta 
Kappa, P.O. Box 789, Bloomington, IN 47402. The phone number is 
8121339-1156. . 
In preparing for this year's poll, Phi Delta Kappa obtained suggestions from 
nearly 100 educators and education writers. We wish to 'thank them for their. 
cooperation. We are also grateful to the panel that assembled last January to 
discuss poll questions with George Gallup and members of his staff. The 1983 
panel included Alonzo Crim, superintendent of schools, Atlanta; Bessie Gab-
bard, chairperson, Phi Delta Kappa Educational Foundation, North Lewisburg, 
O.; Nell Lewis, principal, Tropical Elementary School, Plantation, Fla.; Don, 
Park, associate executive secretary, program, Phi Delta'Kappa; Arliss Roaden, 
president, Tennessee Technological University, Cookeville; Lowell Rose, 
executive secretary, Phi Delta Kappa; and Ray Tobiason, superintendent of 
Puyallup, Wash., schools and president of Phi Delta Kappa. - Stanley Elam, 
coordinator, Gallup-Phi Delta Kappa Education Poll. 
• 
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Purpose of the Study [I-,. HIS SURVEY, which measures the attitudes of 
,~_'- ... Americans toward t~eir ~ublic_ schools, is the 
,L __ ; 15th annual survey in this series. Funding for 
this survey was provided by Phi Delta Kappa, Inc. Each 
year the poll attempts to deal with issues of greatest 
concern both to educators and to the public. New as 
well as trend questions are included In this and every 
survey. 
To be sure that the survey would embrace the most 
important issues In the field of education, Phi Delta Kap-
pa organized a meeting of various leaders In the field of 
education to discuss their ideas, evaluate proposed 
questions, and suggest new questions for the survey. 
We wish to thank all those who contributed their 
Ideas to this survey. 
Research Procedure 
The Sample. The sample used In this survey em-
braced a total of 1,540 adults (18 years of age and older). 
It Is described as a modified probability sample of the 
United States. Personal, In-home Interviewing was con-
ducted in all areas of the U.S. and in all types of commu-
nities. A description of the sample can be found at the 
end of this report. 
Time of Interviewing. The fieldwork for this study was 
carried out during the period of 13-22 May 1983. 
The Report. In the tables that follow, the heading 
"Nonpublic School Parents" Includes parents of stu-
dents who attend parochial schools and parents of stu-
dents who attend private or independent schools. 
Due allowance must be made for statistical variation, 
especially in the case of findings for small groups In 
which relatively few respondents were interviewed, e.g., 
nonpublic school parents. 
The findings of this report apply only to the U.S. as a 
whole and not to Individual communities. Local surveys, 
using the same questions, can be conducted to deter-
mine how local areas compare with the national norm. 
Impact of the Report of the President's 
Commission on Excellence in Education 
This year's survey was conducted shortly after the re-
port of the National Commission on Excellence in Edu-
cation was released. Thus It was possible to obtain 
some Indication of the initial reaction of the public to 
the report. . 
The survey results reflect only the first reactions of 
the public, however. The debate over the Commission's 
findings is sure to continue and may become part of the 
campaign rhetoric in the 1984 Presidential race. 
At the lime this survey was conducted, the Commis-
sion report was only two weeks old. At that time only 
28% of those interviewed in the national sample had 
heard or read about the report. Of those, 79% could cite 
some of the facts and conclusions of the report. In 
short, at the time of the survey, the report had reached 
an audience of approximately one person in five In the 
U.S. adult population. 
Examination of the survey results Indicates that the 
Commission report had not substantially changed the 
views of the public about public education. One reason, 
perhaps, Is that the public already agreed with many of 
the Commission's main conclusions. 
The survey results that follow will point out how the 
views of those famlllar with the report differ from the 
views of other groups in those instances In which the 
Commission report deals with issues covered In this 
survey. 
Figure 1. Major Problems Confronting 
The Public Schools, 1981, 1982, and 1983 
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/llus1ration by Charmaint Dapena 
Major Problems Confronting the 
Public Schools in 1983 
When respondents in this year's survey were asked 
to name the biggest problems facing their local public 
schools, the answers were quite similar to those record-
ed in earlier surveys. The top four problems cited con-
tinue to be 11discipline," 11use of drugs," ,.poor curricu-
lum/poor standards," and "lack of proper financial sup-
port." Parents who have children now attending public 
schools cite the same four problerns and In the same 
order as the public at large. 
Although discipline continues to be regarded as the 
number one problem, the frequency with which other 
problems or concerns have been recorded has changed. 
For example, "Integration/busing" and "lack of proper 
facilities" were named frequently in earlier surveys; they 
are now far down the list of major concerns. 
Because discipline is so frequently cited as a major 
problem in the public schools, this year's survey has 
sought to shed further light on underlying causes that 
may contribute to the perceived lack of discipline. 
These will be described later In this report. 
Here is the question: 
Whal do you think are the biggest problems 
with which the pub/le schools In this community 
must deal? 
National No Children 
Publlc Nonpublic 
School School 
Totals In School Parents Parents 
% % % % 
Lack of discipline 25 23 29 31 
Use of drugs 18 17 20 16 
Poor curriculum/poor 
standards 14 14 14 19 
Lack of proper financial 
support 13 12 17 8 
Difficulty getting good 
teachers 8 8 9 7 
Teachers• lack of 
Interest 8 9 6 9 
Parents' lack of Interest 6 6 9 5 
Integration/busing 5 6 8 4 
Pupils' lack of Interest/ 
truancy 5 6 4 1 
Moral standards 4 4 4 6 
Drinklnglalcoholism 3 3 4 5 
Large schools/ 
overcrowding 3 2 5 6 
Lack of respect for 
teachers/other students 3 3 2 6 
Mismanagement of 
funds 2 2 
Problems with admlnis-
tration 2 
Crimetvandalism 1 
Teachers' strikes 1 6 
Communication 
problems 2 1 
Lack of proper facilities 1 3 
Parental Involvement 
with school activities 1 1 1 1 
Lack of needed teachers 1 1 2 1 
Fighting 1 1 1 
Non-English-speaking 
students 
Government Inter-
ference 1 1 1 
There are no problems 1 1 3 1 
Miscellaneous 2 2 3 3 
Don't know/no answer 16 19 7 15 
(Figures add to more than 100% because of multiple answers.) 
• Less than one-half of 1 %. 
1983 Rating of the Public Schools 
The public's rating of the local public schools In 1983 
follows the downward trend reported in the years since 
1974, when this question was instituted. In 1974, 48% 
gave local public schools a rating of A or B. This year, 
the comparable figure is 31 %. (The 1974 ratings were: A, 
18%; B,.30%;C, 21%; D, 6%; FAIL, 5%;and Don't know, 
20%.) 
More significant, perhaps, is the rating given their 
local public schools by parents with children attending 
public schools. In 1974, 64% of the parents gave the 
schools their children attended an A or B rating. This 
year, the comparable figure is 42%. 
The question: 
Students are often given the grades A, B, C, D, 
and FAIL to denote the quality of their work. Sup-
pose the pub/le schools themselves, In this com-
munity, were graded In the same way. What grade 
would you give the public schools here - A, B, C, 
D, or FAIL? 
Ratings Given National Totals 
The Local 
Publlc Schools 1m1m1~1~1m1m1m1m1m 
% % % % % % % % % 
A rating 6 8 9 10 8 9 11 13 13 
B rating 25 29 27 25 26 27 26 29 30 
Crating 32 33 34 29 30 30 28 28 .28 
D rating 13 14 13 12 11 11 11 10 9 
FAIL 7 5 7 6 7 8 5 6 7 
Don't know 17 11 10 18 18 15 19 14 13 
Rating of the Local Public Schools 
By Adults with: A B C D FAIL Don't Know 
% 
"· 
% % % % 
Children In publlc schools 11 31 36 10 7 5 
Children In nonpublic 
schools 5 22 24 23 9 17 
No children In school 5 23 31 13 • 6 22 
Further breakdowns: 
Rating of the Local Publlc Schools 
A B C D FAIL Don't Know 
% % % % % 
'"' NATIONAL TOTALS 6 25 32 13 7 17 
Sex 
Men 7 26 33 13 7 14 
Women 6 24 31 14 6 19 
Race 
White 7 26 33 12 6 16 
Nonwhite 4 16 29 19 9 23 
Age 
18 - 29 years 3 24 40 18 6 9 
30 • 49 years 7 26 34 14 8 11 
50 and over 9 24 24 9 5 29 
Community Size 
1 mllllon and over 5 20 36 15 7 17 
500,000 • 999.999 10 20 29 17 6 18 
so.ooo - 499.999 7 25 30 15 6 15 
2.500 · 49.999 8 29 34 6 5 16 
Under2,500 5 27 32 12 6 18 
Central city 5 20 32 16 10 17 
Education 
Grade school 6 26 16 5 7 38 
High school 8 21 36 14 7 14 
College 5 28 33 15 6 13 
Region 
East 7 24 30 13 8 18 
Midwest 9 27 34 11 5 14 
South 7 25 30 12 6 20 
West 2 21 36 18 8 15 
3 
Rating of Public Schools Nationally 
Respondents in the survey gave their local schools 
higher ratings than they gave the public schools nation-
wide. 
It appears that the report of the National Commission 
on Excellence in Education had some influence on the 
ratings of the public schools nationally. Those re-
spondents who were familiar with the findings of the 
report were more critical of U.S. schools than was the 
public at large.• 
Only 12% of the group familiar with the Commission 
report gave the public schools nationally a rating of A or 
B; at the same time, 30% gave them a rating of Dor Fail. 
By contrast, 19% of the general public gave the schools 
a rating of A or B, and 22% gave them a ratin·g of D or 
Fail. 
The question: 
How about the public schools In the nation as a 
whole? What grade would you give the public 
schools nationally - A, 8, C, D, or FAIL? 
Public schools In this 
community 
Public schools in the 
natlqn 
A B C D FAIL Don't Know 
% % % % % % 
6 25 32 13 
2 17 38 16 
7 
6 
17 
21 
•one must also consider the possibility that those Individuals who 
are already strongly critical of the schools would be more likely than 
others to pay attention to media repons that say that "the educational 
foundations of our society are presently being eroded by a rising tide of 
mediocrity •••• " 
Public Nonpublic 
Nalional No Chlldren School School 
Totals In School Parents Parents 
% % % % 
A rating 2 2 3 2 
8 rating 17 17 16 14 
C rating 36 36 42 35 
D rating 16 15 17 18 
FAIL 6 6 6 7 
Don't know 21 22 16 24 
Public Schools In the Nation 
1983 1982 1981 
% % % 
A rating 2 2 2 
B rating 17 20 18 
C rating 38 44 43 
D rating 16 15 15 
FAIL 6 4 6 
Don't know 21 15 16 
Further breakdowns: 
Public Schools In the Nation 
A B C D FAIL Don't Know 
% % % % % % 
NATIONAL TOTALS 2 17 38 16 6 21 
Sex 
Men 3 15 36 17 7 20 
Women 2 18 39 15 5 21 
Race 
White 2 16 40 17 6 19 
Nonwhite 4 20 32 8 6 30 
Age 
18 • 29 years 2 26 42 15 4 11 
30 • 49 years 2 13 43 18 7 17 
50 and over 4 14 32 13 6 31 
Community Size 
1 million and over 2 19 38 14 5 22 
500,000 · 999,999 3 11 44 20 5 17 
50,000 · 499,999 2 · 15 41 15 7 20 
Figure 2. Rating of Public Schools Nationally 
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Public Schools In lhe Nalion 
A B C D FAIL Don't Know 
% % % % % % 
· 2,500 · 49,999 3 20 39 13 7 18 
Under 2,500 2 18 34 17 6 23 
Central city 2 15 39 15 7 22 
Education 
Grade school 6 16 21 11 4 42 
High school 3 20 37 14 6 20 
College 1 12 48 19 6 14 
Region 
East 3 17 39 13 7 21 
Midwest 2 16 41 17 7 17 
South 3 19 34 15 4 25 
West 1 15 41 20 5 18 
How Parents of Public School Children Rate 
Various Aspects of Their Schooling 
The consultants who planned the questions included 
in this year's survey thought that it would be instructive 
if parents of children in the public schools were to rate 
various aspects of their children's schooling, in addition 
to rating the schools overall. Listed here, in order of 
favorable votes (A and B), are the 11 aspects of school-
ing rated. 
The question: 
Using the A, B, C, D, and FAIL scale again, 
please grade the public schools In this community 
for each of the following. 
A B C D FAIL Don't Know 
% % ... % % % 
The physical plants and 
facilities 30 35 21 5 2 7 
The curriculum, that is, 
the subjects offered 24 37 25 4 3 7 
The handling of extracur• 
ricular activities -
sports, theater, etc. 20 33 26 8 4 9 
Books and instructional 
materials 19 33 32 6 2 8 
Quality of teaching 13 35 29 12 4 7 
Education students get 14 32 29 15 4 6 
The way schools are 
administered 11 28 29 17 8 7 
Preparing students for 
college 12 26 27 17 4 14 
The way discipline is 
handled 11 21 22 20 19 7 
Preparing for jobs those 
students not planning 
to go to college 7 19 29 20 9 16 
Behavior of students 5 19 27 19 22 8 
Why Is There a Discipline Problem? 
The problem of discipline continues to loom large in 
the public's mind. Thus, this year we attempted to find 
out who or what is chiefly to blame for the lack of 
discipline that the public says is a major problem in the 
local public schools. A card listing 11 reasons for a lack 
of discipline was handed to each respondent included In 
the survey. 
The question: 
Many people say that discipline is one of the 
major problems of the public schools today. 
Would you please look over this 11st and tell me 
which reasons you think are most Important to ex-
plain why there Is a discipline problem? 
Those identified with the public schools caQ take 
comfort from the fact that the chief blame is laid on the 
home, with disrespect for law and order throughout 
society ranking second in frequency of mention. 
The percentage of votes given each of the 11 
statements are as follows, listed according to frequency 
of mention: 
1. Lack of discipline in the home (72%) 
2. Lack of respect for law and authority throughout 
society (54 % ) 
3. Students who are constant troublemakers often 
can't be removed from school (42%) 
4. Some teachers are not properly trained to deal 
with discipline problems (42%) 
5. The courts have made school administrators so 
cautious that they don't deal severely with student mis-
behavior (41 %) 
6. Viewing television programs that emphasize 
crime and violence (39%) 
7. Punishment is too lenient (39%) . 
8. Decline In the teaching of good manners (37%) 
9. Teachers themselves do not command respect 
(36%) 
10. Failure on the part of teachers to make class-
room work more interesting (31 %) 
11. One-parent families {26%) 
Voting on Tax Increases 
Although only a minority of the respondents (39%) 
say that they would vote to raise school taxes at this 
time, the report of the National Commission may help 
persuade more citizens to favor a tax increase. Those 
familiar with the report favor raising taxes by a margin of 
48% to 46%. 
The question: 
Suppose the local public schools said they 
needed much more money. As you feel at this 
time, would you vote to raise taxes for this pur-
pose, or would you vote against raising taxes for 
this purpose? 
Financial Support of the Public Schools 
Favor Opposed to 
Raising Raising 
NATIONAL RESULTS Taxes Taxes Don't Know 
% % % 
1983 survey 39 52 9 
1981 survey 30 60 10 
1972 survey 36 56 8 
1971 survey 40 52 8 
1970 survey 37 56 7 
1969 survey 45 49 6 
Favor Opposed to 
Raising Raising 
1983 Survey Taxes Taxes Don't Know 
% % % 
Parents of children attending 
public school 48 45 7 
Parents of children attending 
nonpublic school 40 55 5 
Adults with no children 
In school 36 53 11 
Further breakdowns: 
Favor Opposed to 
Raising Raising 
Taxes Taxes Don't Know 
% % % 
NATIONAL TOTALS 39 52 9 
Sex 
Men 40 51 9 
Women 37 53 10 
5 
Favor Opposed to 
Raising Raising 
Taxes Taxes Don't Know 
% % % 
Race 
White 37 54 9 
Nonwhite 50 40 10 
Age 
18 - 29 years 46 44 10 
30 - 49 years 44 48 8 
50 and over 28 62 10 
Community Size 
1 million and over 38 51 11 
500,000 · 999,999 50 42 8 
50,000 - 499,999 44 48 8 
2,500 - 49,999 31 59 10 
Under 2,500 33 57 10 
Central city 44 48 8 
Education 
Grade school 24 70 6 
High school 35 55 10 
College 49 41 10 
Region 
East 31 60 9 
Midwest 35 57 8 
South 40 48 12 
West 53 39 8 
The Voucher System 
The Idea of the voucher system - a plan whereby the 
federal government allots a certain amount of money for 
the education of each child, regardless of whether the 
child attends a public, parochial, or independent school 
- is favored today by a clear majority of the public (51 % 
to 38%). Significantly, public school parents favor the 
voucher system by a margin of 48% to 41 %. 
The current support for the voucher system repre-
sents a substantial shift In the public's attitude. Be-
tween 1970 (when the question was first asked) and 
1981, the idea elicited a mixed reception. In 1970 a 
slightly higher percentage opposed the idea than 
favored It. This was also true in 1971. In the 1981 survey 
those In favor held a slight majority over those opposed. 
The question: 
In some nations, the government allots a cer-
tain amount of money tor each child tor his or her 
education. The parents can then send the chlld to 
any public, parochial, or private school they 
choose. This Is called the "voucher system." 
Would you like to see such an Idea adopted.In this 
country? 
Public Nonpubllc 
National No Children School School 
Totals In School Parents Parents 
% % % % 
· Favor voucher system 51 51 
37 
12 
48 
41 
11 
64 
30 
6 
6 
Oppose voucher system 38 
No opinion 11 
NATIONAL TOTALS Favor 
% 
1970 survey 43 
1971 survey 38 
1981 survey 43 
1983 survey 51 
Oppose 
% 
46 
44 
41 
38 
No Opinion 
% 
11 
18 
16 
11 
Promotion Based on Examinations 
Promotion from grade to grade based on examina-
tions and not "social" promotion is favored by_ a sub-
stantial majority of the survey respondents. This view is 
shared by parents of schoolchildren and by those who 
have no children in school - and by almost the same 
percentages. 
The question: 
In your opinion, should children be promoted 
from grade to grade only ii they can pass examina-
tions? 
National No Children 
Public Nonpubllc 
School School 
Totals In School Parents Parents 
% % % % 
Yes 75 75 73 71 
No 20 19 23 27 
Don't know 5 6 4 2 
NATIONAL TOTALS 1983 1978 
% % 
Yes 75 68 
No 20 27 
Don't know 5 5 
National Test Scores 
Used for Comparison Purposes 
The results of the question about the use of national 
tests as a way of judging the local schools reveals the 
public's faith In tests and, at the same time, the public's 
desire to have another measure of the quality of educa-
tion in their own local schools. 
One important provision should be added, however. 
Earlier survey reports have pointed out that com-
parisons should take full account of the composition of 
the school population. Comparisons are only valid if the 
local school population reflects the national population. 
Schools that draw students from poor neighborhoods 
where parents have had little education and where 
language barriers exist obviously cannot be expected to 
achieve the same levels of test scores as schools In 
high-Income communities. 
Yes 
No 
The question: 
Would you like to see the students in the local 
schools be given national tests, so that their edu-
cational achievement could be compared with 
students In other communities? 
Public Nonpublic 
National No Chlldran School School 
Totals In School Parents Parents 
% % % % 
75 72 80 79 
17 17 16 18 
Don't know B 11 4 3 
NATIONAL TOTALS 1983 1971 
Yes 
No 
Don't know 
% % 
75 70 
17 21 
8 9 
Too Much or Too Little 
Schoolwork for Students? 
1970 
% 
75 
16 
9 
Are students in elementary schools or high schools 
made to work too hard? Widespread agreement exists 
on this issue among parents of schoolchildren and 
those without children in the public schools. 
Two-thirds of all respondents, in both the case of 
elementary school children and of high school students, 
agree that the workload given students is too light. An 
earlier survey of students found that students them-
selves say that they are not given enough homework. 
A significant change has been recorded since the 
1975 survey when the same questions were asked of the 
public. At that time 49% said. that students In elemen-
tary school were not required to work hard enough. In 
this year's survey the percentage has increased to 61 %. 
In 1975, 54% said that high school students were not re-
quired to worK hard enough; now that percentage Is 
65%. 
The 1983 survey includes another question related to 
this Issue. When respondents were asked if they 
thought that what is now covered In the first two years 
of college could be covered before graduation from tiigh 
school, a total .of 65% predicted that this would happen 
by the year 2000. 
The question: 
In general, do you think elementary school 
children In the public schools here are made to 
work too hard In school and on .homework, or not 
hard enough? · 
Publlc Nonpublic 
National No Children School School 
Totals 1n School Parents Parents 
% % % % 
Too hard 4 3 6 4 
Not hard enough 61 62 . 60' 70 
About right amount 19 15 27 16 
Don't know 16 20 7 10 
NATIONAL TOTALS 19B3 1975 
¾ % 
Too hard 4 5 
Nol hard enough 61 49 
About right amount 19 28 
Don't know 16 16 
Further breakdowns: 
About 
Too Not.Hard Right Don't 
Hord Enough Amount Know 
% % % % 
NATIONAL TOTALS 4 B1 19 16 
sex 
Meri 3 64 17 16 
Women 5 58 20 17 
Race 
White 4 60 19 17 
Nonwhite 4 71 12 13 
Age 
18 -29 years 6 81 22 11 
30. 49 years 4 62 21 · 13 
50 and over 3 60 14 23 
Community Size 
1 million and over 2 65 20 13 
500,000 · 999,999 4 68 14 14 
50,000 • 499,999 2 66 16 18 
2,500 - 49,999 6 54 19 21 
Under 2,500 7 54 22 17 
Central city 1 66 16 17 
Education 
Grade school 6 49 17 26 
High school 5 59 22 14 
College 2 69 15 14 
Region 
East 3 60 22 15 
Midwest 6 64 16 14 
South 3 52 22 23 
West II 72 12 12 
The question: 
What about students In the public high school 
here - in general, are they required to work _too 
hard or not hard enough? 
Publlc Nonpubllc 
National No Chlldren School School 
Totals In School Parents Parents 
% % % % 
Too hard 3 3 4 
Not hard enough 65 66 63 69 
f\.bout right amount 12 11 14 9 
Don't know 20 20 19 22 
NATIONAL TOTALS 1983 1975 
% % 
Too hard 3 3 
Not hard enough 65 54 
About right amount 12 22 
Don't know 20 21 
Further breakdowns: 
About 
Too Not Hard Right Don't 
Hard Enough Amount Know 
% % % % 
NATIONAL TOTALS 3 65 12 20 
Sex 
Men 2 69 11 18 
Wom8n 3 63 13 21 
Race 
White 3 65 12 20 
Nonwhite· 3 71 8 18 
Age 
12 18 • 29 years 6 67 15 
30 - 49 years 3 65 11 21 
SO.and over 1 86 10 23 
Community ~lze 
1 million and over 1 70 14 15 
500,000-999,999 2 71 9 18 
50,000 · 499,999 3 67 12 18 
2,500 • 49,999 5 60 11 24 
Under 2,500 4 60 13 23 
Central city 2 69 11 18 
Education 
Grade school 2 55 13 30 
High school 4 64 13 19 
College 1 71 11 17 
Region 
East 3 65 14 18 
Midwest 3 68 11 18 
South 3 55 15 27 
West 3 77 6 14 
Increasing the Length of the School Year 
Although more individuals oppose than approve in• 
creasing the length of the school·year in their communi-
ties by one month, more respondents favor a 10-month 
school year In this year"s survey than in last year's. 
Moreover, those who were familiar with the report of the 
National Commission on Excellence in Education are 
strongly in favor of ·such a change. More of those 
parents with children in nonpublic schools approve than 
disapprove of extending the school year. Individuals 
who have no children attending school show the ieas1 
enthusiasm for Increasing the school year from the 
present 180 days._ 
The question: 
In some nations, students attend school as 
many as 240 days a year as compared to about 180 
days in the U.S. How do you feel about extending 
the public school year In this community by 30 
days, making the.school year.about 210 days or 10 
months long? Do you favor or oppose this Idea? 
a 
Public Nonpublic 
Nalional No Children School School 
Totals In School Parents Parents 
% % % % 
Favor 40 39 43 50 
Oppose 49 47 52 44 
Don't know 11 14 5 6 
NATIONAL TOTALS 1983 1982 
% 
"· Favor 40 37 
Oppose 49 53 
Don't know 11 10 
Further breakdowns: 
Favor Oppose Don't Know 
% % % 
NATIONAL TOTALS 40 49 11 
Sex 
Men 40 48 12 
Women 41 49 10 
Race 
White 39 50 11 
Nonwhite 51 35 14 
Age 
18 -29 years 37 55 8 
30 • 49 years 40 52 8 
50 and over 42 41 17 
Community Size 
1 million and over 52 37 11 
500,000 - 999,999 45 44 11 
50,000 · 499,999 47 44 9 
2,500 • 49,999 . 31 56 13 
Under 2,500 28 59 13 
Central city 50 38 12 
Education 
Grade school 32 45 23 
High school 36 53 11 
College 50 43 7 
Region 
East 41 49 10 
Midwest 36 52 12 
South 35 50 15 
West 54 38 8 
Figure 3. Increasing the Length 
Of the School Year 
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Lengthening the School Day by One Hour 
The same general pattern of opinion regarding the 
lengthening of the school year by one month is found 
when respondents are asked about lengthening the 
school day by one hour. Younger persons are most op-
posed to such a change, as are those who live in small 
communities and those who live In the Midwest and 
South. Those most in favor tend to be nonwhites and 
residents of the West. · 
The question: 
How do you feel about extending the school 
day In the public schools in this community by one 
hour? Do you favor or oppose this Ide!'? 
Public Nonpublic 
National No Children School School 
Totals In School Parents Parents 
-~ % % % 
Favor 41 42 40 46 
Oppos·e 48 46 54 40 
Don't know 11 12 6 14 
NATIONAL TOTALS 1983 1982 
% % 
Favor 41 37 
Oppose 48 55 
Don't know 11 8 
Further breakdowns: 
Favor Oppose Don't Know 
% % % 
NATIONAL TOTALS 41 48 11 
Sex 
Men 43 45 12 
Women 40 50 10 
Race 
White 40 49 11 
Nonwhite 52 38 10 
Age 
18 - 29 years 38 56 8 
30 - 49 years 42 50 8 
50 and over 45 39 16 
Community Size 
1 million and over 47 43 10 
500,000 · 999,999 46 44 10 
50,000 - 499,999 48 43 9 
2,500 • 49,999 37 49 14 
Under 2,500 30 57 13 
Central city 48 42 10 
Education 
Grade school 41 38 21 
High school 38 52 10 
College 46 46 8 
Region 
East 46 45 9 
Midwest 37 53 10 
South 33 52 15 
West 53 37 10 
Satisfaction of Parents with Subjects Taught 
Parents who are sending their children to nonpublic 
schools are more satisfied with the learning that takes 
place there - and with the general curriculum - than 
are parents who are sending their children to the public 
schools. The difference Is not great, however, and a high 
degree of satisfaction Is found among both groups. 
Both groups have registered some decline in satisfac-
tion with the general curriculum since 1973. 
The question: 
Do you think your child is learning the things 
you believe he or she should be learning? 
Yes 
No 
Don't know 
Yes 
No 
Don't know 
Public Nonpublic 
School School 
Parents Parents 
% % 
74 82 
20 9 
6 9 
Public School Parents 
1983 
% 
74 
20 
6 
Subjects the Public 
Would Require in High School 
1973 
% 
81 
14 
5 
A majority of the American public would require high 
school courses in mathematics and English, regardless 
of whether students plan to continue their education in 
college or to get jobs following graduation. For those 
students who plan to go on to college, the public would 
require courses in history/U.S. government, science, 
business, and foreign language. For those who plan to 
end their education with high school, the public would 
require vocational training, business, history/U.S. 
government, and science. 
Those respondents who would require a foreign lan-
guage were asked, Which foreign language(s)? The pre-
% 
Favor 
Oppose 
Don't 
Know 
Figure 4, Lengthening the 
School Day by One Hour 
1982 1983 
.. ' ::~·,:· ,._ 
: . -• :·~ 
l/fustro1ion by Chormoine Dapeno 
!erred language, by a large margin, is Spanish, followed 
by French and German, in that order. A surprising 
number of parents with children in school (12%) would 
require that the Russian language be taught. 
The question: 
Would you look over this card which lists high 
school subjects. If you were the one to decide, 
what subjects would you require every public high 
school student who plans to go on to college to 
take? 
Mathematics 
English 
Hlstory/U.S. government 
Science 
Business 
Foreign language 
Health education 
Physical education 
Vocational training 
Art 
Music 
1983 
% 
92 
88 
78 
76 
55 
50 
43 
41 
32 
19 
18 
1981 
% 
94 
91 
83 
76 
60 
54 
47 
44 
34 
28 
26 
(Figures add to more than 100% because of multiple responses.) 
The question: 
What about those public high school students 
who do not plan to go to college when they 
graduate? Which courses would you require them 
to take? 
1983 1981 
% % 
Mathematics 87 91 
English 93 89 
Vocational training 74 64 
Business 65 75 
Hlstory/U.S. government 93 71 
Science 53 58 
Health education 42 46 
Physical education 40 43 
Foreign language 19 21 
Art 16 20 
Music 16 20 
(Figures add to more than 100% because of multiple responses.) 
The question (asked of those who would require 
foreign language for high school graduates): 
What foreign language or languages should be 
required? 
Public Nonpublic 
National No Children School School 
Totals In School Parents Parents 
% % % % 
Spanish 56 58 54 44 
French 34 35 32 34 
German 16 16 14 20 
Latin 8 6 11 12 
Russian 8 7 12 7 
Japanese 6 6 5 7 
Other 4 4 5 10 
Don't know 24 23 21 30 
(Figures add to more than 100% because of multiple responses.) 
Instruction in Special Areas 
In addition to traditional school subjects, the public 
would like the schools to give special instruction in 
many other fields, presumably because other institu-
9 
lions, including the home, have not been notably suc-
cessful in dealing with these areas of instruction. This 
Is especially true in the• case of education about the 
abuse of drugs and alcohol. 
More than seven in 10 adults would require driver 
education. A majority would also require instruction in 
the use of computers, as well as training in parenting. 
This year's survey included several additional subject 
areas; all of these except the dangers of nuclear war 
were approved by a slight majority. 
The question: 
In addition to regular courses, high schools of• 
fer instruction in other areas. As I read off these 
areas, one at a time, would you tell me whether 
you feel this Instruction should be required or 
should not be required for all high school slu• 
dents? 
Should 
Be 
Requl_red 
% 
Drug abuse 81 
Alcohol abuse 76 
Driver education 72 
Computer training 72 
Parenting/parent training 58 
Dangers Of nuclear waste• 56 
Race relations• 56 
CommunlSmfsoclallsm• 51 
Dangers of nuclear war• 46 
Should 
Not Be 
Required 
% 
14 
18 
23 
21 
32 
33 
33 
38 
42 
No Opinion 
% 
5 
6 
5 
7 
10 
11 
11 
11 
12 
"These topics were not Included in the 1981 survey. 
Drug abuse 
Alcohol abuse 
Driver education 
Computer training 
Parenting/parent tra_ining 
Should ~e Required 
1983 1981 
% 0.4 
81 82 
76 78 
72 71 
72. 43 
58 64 
Availability of Computers in the Schools 
Computers are now available to students In a surpris-
ingly large number of U.S. schools. Nearly half of the 
parents of children attending the public schools and the 
nonpublic schools say that these schools now have 
computers that their children can use. And eight In 10 of 
the parents with children in schools that do not have 
computers say they would like to have · computers 
available for their children. 
Schools In the East and in the Midwest· are much 
more likely to have computers that are available ·10 
students than are schools in the West .and South. 
10 
The question: 
Does the school your child attends have a com-
puter that students can use? 
Yes 
No 
Pub lie Nonpublic 
School Parents School Parents 
Don't know 
'Yo 
45 
32 
23 
% 
47 
33 
20 
The following question was asked of those whose 
children do not have access to a computer in school: 
Would you like the school your child attends to 
Install a computer that students could use? 
Yes 
No . 
Don't know 
Public 
School Parents 
% 
81 
10 
9 
Nonpublic 
SchOOI Parents 
% 
56 
30 
14 
The Public Appraises Its Knowledge 
Of the !,.ocal Schools 
Although there has been a slight increase in the num-
ber of individuals throughout the U.S. who say that they 
know "quite a lot" or "some" about their local schools, 
the .fact remains that more than a third say that they 
know "very little" or "nothing" about them. In the 
14-year span between 1969 and 1983, the Increase in the 
number who say that they know "quite ·a lot" has been 
only four percentage points. 
These percentages indicate that the public relations 
efforts of schools have not been very successful in 
reaching members of the public who do not have 
children attending the schools but who, nevertheless, 
can and do vote in school bond elections. 
The question: 
How'much do you know about the local schools 
- quite a lot, some, or very little? 
Publlc Nonpublic 
National No Children School School 
Totals In School Paren~ Parents 
% % % % 
Quite a lot 22 19 31 21 
Some 42 38 55 47 
Very little 29 34 13 24 
Nothing 7 9 1 8 
NATIONAL TOTALS 1983 1969 
% % 
Quite a lot -- ~. ... ~--- - -- 22 .18. 
Some 42 40 
Very little 29 42 
Nothing '7 
What Is the Best Way to Reach the Public 
With Information About the Schools? 
Members of the public who do not have children at-
tending the local public schools say that their best 
source of information about the schools Is the local 
newspaper. Parents with children ·in the public schools 
get most of their information from their own children. 
The question: 
What are the sources of Information you use to 
Judge the quality of schools In your local com-
•munlty; that is, where do you get your Information 
about the schools? 
Public Nonpublic 
National No Chlldren School School 
Totals In School Parents Parents 
% % % % 
Newspapers 42 44 37 51 
Students 36 28 59 30 
Parents of students 29 24 41 33 
Other adults 27 25 28 34 
School boardffaculty 24 19 38 23 
Radio and/or t8Ievision 19 22 12 13 
Personal experience 8 7 8 9 
Other 4 3 5 2 
Undesignated 7 9 1 4 
(Figures add to more than 100% because of multiple responses.) 
Newspapers 
Studeiits 
Parents of students 
0 6 her adults • 
School board/faculty 
Radio and/or television 
Personal experience 
~TA 
Other 
Undeslgnated 
Sources of Information 
1983 1973 
% % 
42 38 
36 43 
29 33 
27 23 
24 33 
19 20 
8 
4 
7 
3 
12 
4 
(Figures add to more than 100% because of multiple responses.)-
The Public's Involvement 
With the Local Schools 
When citizens included In this year's survey were 
asked about their Involvement with the local schools, 
their answers indicated that the schools nationally are 
falling to reach a large segment of the adult population. 
In fact, more than half of those with no children In 
schools say that they have had no direct contact or rela-
tionship with their local schools since the opening of 
school last September (the question was asked In May). 
This may help explain why more than 40% - In answer 
to another question - said that they know little or 
nothing about the local schools. 
The question: 
Since September, which of the following, If any, 
have you yourself done? · 
Received any newslet• 
ter, pamphlet, or any 
other material telling 
what the local publiC 
schools are doing 
Attended a local public 
school athletic event 
Attended a school play 
or concert in any local 
public school 
Met with any teachers 
or administrators in the 
local public school 
about your own-child 
Attended a PT A meeting 
Attended any meeting 
dealing with the local 
public school situation 
Attended a school board 
meeting 
Written any letter to the 
school board, news• 
paper, or any other 
organization about the 
National 
Totals 
% 
32 
25 
24 
21 
14 
10 
8 
local school situation 4 
None of the above 43 
Don't know 4 
No Chlldran 
In School 
% 
22 
18 
16 
4 
4 
7 
4 
3 
56 
4 
Publlc Nonpublic 
School School 
Parents Parents 
% % 
58 
42 
42 
62 
36 
18 
16 
6 
14 
2 
38 
28 
36. 
44 
46 
13 
24 
5 
22 
6 
(Figures add to more than 100% because of multiple responses.) 
Importance of a College Education 
It will come as good news to college administrators 
that in the last five years the public has changed 
markedly in Its view about the importance of. a college 
education. Since a question about the importance· of a 
college education was first asked (1978), the percentage 
of individuals who say that a college education is ·"very 
Important" has increased from 36% to 58%. Those with 
children now attending school are even more convinced 
of the importance of a college education. 
The question: 
How Important Is a college education today -
very important, fairly Important, or not too Impor-
tant? 
Public Nonpublic 
National No Chlldren School School 
Totals In School Parents Parents 
% % % % 
Very Important 58 57 60 60 
Fairly Important 31 31 32 ' 30 
Not too important 6 8 7 6 
'Don't know 3 4 1 4 
NATIONAL TOTALS 1983 1978 
•t. % 
Very Important 58 36 
Fairly Important 31 46 
Not too Important 6 16 
Don't kriow 3 2 
Further breakdowns: 
Importance of College 
Very Fel~y Not Too Don't 
Important Important Important Know 
% % % % 
NATIONAL TOTALS 58 31 8 3 
Sox 
Men 57 31 9 3 
Women 60 30 7 3 
Raca 
White· 58 32 9 3 
Nonwhite 88 24 5 3 
Ago 
18 -29 years 53 34 11 2 
30 -49 years 60 · 31 7 2 
50 and over 60 26 7 5 
Community Size 
1 million and over 64 28 6 2 
500,000 • 999,999 63 26 6 5 
50,000 • 499,999 59 30 8 3 
2,500 • 49.999 54 34 10 2 
Under 2,500 52 34 10 4 
Central city 64 25 7 4 
Education 
Grade school 61 24 9 6 
High school 54 33 10 3 
College 63 29 5 3 
Region 
East 61 29 7 3 
Midwest 50 37 10 3 
South 63 28 7 2 
West 58 28 10 4 
Teaching as a Career 
In five surveys, beginning In 1969, respondents have 
been asked If they would like a child of theirs to take up 
teaching as a career. This year, substantially more re-
spondents were undecided than In earlier years when 
the same question was asked. The percentage giving a 
definite yes answer this year is slightly lower than in 
1981 and substantially lower than In 1969, when 75% of 
all respondents said-that they would like a child of theirs 
to take up teaching In the public schools as a career. 
The comparable figure today is 45%. 
To help_ explain this marked change, respondents 
were asked why they would, or would not, like a child of 
theirs to become a public school teacher. The answers 
to this question from those who said no, listed in order 
of frequency of mention, are: 1) low pay; 2) discipline 
problems; 3) unrewarding, thankless work; and 4) low 
11 
12 
prestige of teaching as a profession. Those who said 
that they would like a child of theirs to enter the teach-
ing profession said that teaching: 1) Is a worthwhile pro-
fession, 2) contributes to society, 3) is a challenging job, 
and 4) can make a real difference in a child's life. 
The question: 
Would you like to have a child of yours take up 
teaching in the public schools as a career? 
Public Nonpublic 
National No Children School School 
Totals In School Parents Parents 
% % % % 
Yes 45 42 51 40 
No 33 33 33 39 
Don't know 22 25 16 21 
1983 1981 1980 1972 1969 
% % 'lo % 'lo 
Yes 45 "46 48 67 75 
No 33 43 40 22 15 
Don't know 22 11 12 11 10 
Personal Qualities Most Desired in Teachers 
When respondents were asked in an "open" question 
about the personal qualities they would look for If they 
could choose their child's teacher, their responses in-
dicate that they would seek a model of perfection -
someone who is understanding, patient, friendly, in-
telligent, and who has a sense of humor and high moral 
character. Farther down the list the public would seek 
out a person who has the ability to motivate and inspire 
children and possesses enthusiasm for the subject be-
Ing taught. 
The question: 
Suppose you could choose your child's teach-
ers. Assuming they had all had about the same ex-
periences and training, what persona/ qualllies 
would you look for? 
The qualities respondents named most often, in 
order of mention: 
1. Ability to communicate, to understand, to relate 
2. Patience 
3. Ability to discipline, to be firm and fair 
4. High moral character 
5. Friendliness, good personality, sense of humor 
6. Dedication to teaching profession, enthusiasm 
7. Ability to inspire, motivate students 
8. Intelligence 
9. Caring about students 
Teachers' Salaries 
About one person in four of those questioned in this 
year's survey registers no opinion about whether teach-
ers' salaries are "too high," "too low/' or "just about 
right." Of those who do have an opinion, many more say 
that salaries are too low than too high. 
When the "no opinion" group is eliminated and per-
centages are based on those with opinions, a sharp in-
crease in the number saying that salaries are "too low" 
has been registered in the last two years. 
The question: 
Do you think salaries for teachers in this com-
munity are loo high, loo low, or just about right? 
Public Nonpubll 
National No Children School School 
Totals In School Parents Parents 
.% 'I, 'lo 'lo 
Too high 8 8 9 5 
Too low 35 33 37 42 
About right 31 30 35 32 
No opinion 26 29 19 21 
NATIONAL TOTALS 1963 1981 1969 
'lo 'lo 'lo 
Too high 8 10 2 
Too low 35 29 33 
About right 31 41 43 
No opinion 26 20 22 
NATIONAL TOTALS 
(with "no opinion" 1983 1981 1969 
group ellmlnated) % % 'lo 
Too high 11 13 3 
Too low 47 36" 42 
About right 42 51 55 
Further breakdowns: 
Too Too About Don't 
High Low Right Know 
% % % % 
NATIONAL TOTALS 8 35 31 28 
Sex 
Men g 36 34 21 
Women 7 33 30 30 
Race 
White 9 33 32 26 
Nonwhite 4 42 28 26 
Ago 
18 • 29 years 5 45 28 22 
30 -49 years 7 39 32 22 
50 and over 12 22 33 33 
Community Size 
1 million and over 9 34 30 27 
500,000 • 999,999 4 42 26 28 
50,000 · 499,999 6 39 30 25 
2,500 • 49,999 10 37 32 21 
Under 2,500 10 25 36 29 
Central city 7 43 28 22 
Education 
Grade school 16 18 32 34 
High school 8 31 33 28 
College 5 45 29 21 
Figure 5. Teachers' Salaries 
Salaries Merli Pay 
Too high 8% ~ rr-· ,----------
---"------.:.i--1_,J 
Too low 
35% 
About 
right 
31% 
i 
No opinion ~1 
26% 
$. '"" 
-~~· 
lllus1ra1ion by Char_maine Da~a 
j 
Quality of worl 
61% 
., Standard scah 
,~ ~· 31 % 
Don't know 8°;. 
Too Too .About Don't 
High Low Right Know 
% % % % 
Region 
East 11 29 35 25 
Midwest 10 32 37 21 
South 5 41 26 28 
West 6 37 25 32 
More Pay for Math and Science Teachers 
The public is evenly divided on the question of giving 
higher wages to math and science teachers and to those 
who teach technical and vocational subjects than to 
teachers of other subjects because of the present short-
age of teachers In these fields. When those who have 
11no opinion" are eliminated, however, more respon-
dents say that they favor paying these teachers higher 
wages than that they would oppose such a move. 
Widespread agreement on this question exists among 
those with children now attending public and nonpublic 
schools ancl those who have no children in school. 
The question: 
Today there is a shortage of teachers In 
science, math, technical subjects, and vocational 
subjects. If your local public schools needed 
teachers In these subjects, would you favor or op-
pose paying them higher wages than teachers of 
other subjects? 
Favor paying them 
higher wages 
Oppose 
Don't know 
National 
Totals 
% 
50 
35 
15 
No Children 
In School 
% 
50 
34 
16 
Publlc Nonpublic 
School School 
Parents Parents 
% '"' 
49 
41 
10 
45 
38 
17 
Merit Pay for Teachers 
The public votes nearly two-to-one in favor of merit 
pay for teachers. The percentage favoring merit pay has 
Increased slightly since 1970, when the same question 
was asked of a similar cross section of U.S. adults. In 
1970, 58% of the public favored merit pay and 36% 
favored a standard scale. Today, the comparable per-
centages are 61 % and 31 %. 
Parents of schoolchildren favor merit pay by almost 
the same margin as the general public. Those who were 
familiar with the report of the President's Commission 
are more strongly in favor of merit pay, voting 71 % to 
25 % in favor of It. 
The question: 
Should.each teacher be paid on the basis of the 
quality of his or her work, or should all teachers be 
paid on a standard-scale basis? 
National No Children 
Publlc Nonpublic 
School ·school 
Totals In School Parents Parents 
% % % % 
Quality of work 61 61 61 64 
Standard scale 31 30 34 30 
Don't know 8 ·9 5 8 
NATIONAL TOTALS 1983 1970 
% %, 
Quality of work 61 58 
Standard scale 31 36 
Don't know 8 6 
Early Reactions to the Report of the 
!>resident's Commission on Excellence 
In Education 
Only 28% of the respondents included in this year's 
survey had heard or read about the report of the National 
Commission on Excellence in Education at the time of 
this survey. Those who said that they had heard or read 
about it were asked to state the overall findings of the 
report, as evidence that they had given It some atten-
tion. This "informed" group was then asked if, in 
general, they agreed or disagreed with the conclusions 
of the report. Among this informed group, nearly nine In 
1 O agreed with the findings of .the Commission. 
To obtain some indication of whether those who had 
not read the report would agree with its conclusions, 
they were asked whether they agreed or disagreed with 
the finding that "the quality of education in the U.S. 
public schools is only fair and not Improving." This 
group, as In the case of the informed group, expressed 
overwhelming agreement with the conclusion. 
The question: 
Have you heard or read anything about the re-
cent report of the President's National Commis-
sion on Excellence In Education? 
Publlc Nonpublic 
National Na Children School School 
Totals In School Parents Parents 
% % % % 
Yes 28 27 31 29 
No 68 69 65 69 
Don't know 4 4 4 2 
The question (informed group only): 
In general, do you agree or disagree with the re-
port's conclusions? 
Publlc Nonpublic 
National No Children School School 
Totals In School Parents Parents 
% % % % 
Agree 87 87 84 90 
Disagree 8 8 9 10 
Don't know 5 5 7 
The question (uninformed group only): 
The Commission concluded that the quality of 
education In the U.S. public schools Is only fair 
·and not improving. Do you agree with this opinion 
or disagree? 
National 
Public Nonpublic 
No Children School 
Totals In School Parents 
% % % 
Agree 74 74 77 
Disagree 13 12 15 
No opinion 13 14 8 
Willingness to Pay More Taxes 
To Raise Educational Standards 
School 
Parents 
% 
77 
10 
13 
The report of the President's Commission may have a 
positive effect in helping communities increase tax 
revenues for their local public schools - provided that 
such Increases are aimed at raising educational .stan-
dards. 
In an earlier question, included in this same survey, 
respondents were asked if they would vote to raise 
taxes if their schools claimed that they needed much 
13 
more money. The vote on this question was 39% yes 
and 53% no. Although this represents an appreciable in-
crease in the yes vote over 1981, it is far les~ than the 
58% who say that they would be willing to pay more 
taxes to raise the standard of education throughout the 
nation. 
Two points need to be borne In mind. First, the public 
would obviously like to have the federal government 
contribute more to help finance the public schools. And 
second, respondents see a need for raising the educa-
tional standard throughout the nation. 
The question: 
Would you be willing to pay more taxes to help 
raise the standard of education In the United 
States? · 
Yes 
No 
Don't ~now 
Natlonal 
Totals 
% 
58 
33 
9 
No Chlldren 
In School 
% 
54 
35 
11 
Public Nonpublic 
School School 
Parents Parents 
% % 
70 57" 
24 38 
6 5 
Looking Ahead to the Year 2000: 
Changes That the Public Foresees 
_ In the Educational System 
Many suggestions for improving the educational 
system were presented to respondents to determine 
what chance they think these suggestions have of being 
carried out between now and the year 2000. 
Those respondents who were familiar with the report 
of the President's Commission differ little in their views 
fromlhose who now have children attending the public 
and nonpublic schools. 
The. question: 
As you look ahead to the year 2000 (that's 17 
years from n·ow), what do you think the schools 
wlll be doing then to educate students? 
Public Nonpublic 
National No Chlldren School School 
Totals In School Parents Parents 
% % % % 
Do you think that ell stu-
dents will have access 
to a computer and'be 
trained in its use? 
Yes 86 
No 6 
Don't know 8 
Do you think that more 
importance will be 
given to vocational 
training in high school? 
Yes 76 
No 11 
Don't know 13 
Do you think that more 
attention will be given 
to teaching students 
how to think? 
Yes 
No 
Don't know 
Do you think that what 
Is now covered In the 
first two years of 
college will be covered 
before graduation from 
high school? 
70 
16 
14 
Yes 65 
No 19 
Don't know 16 
14 
84 
6 
10 
76 
11 
13 
68 
16 
16 
62 
20 
18 
92 
5 
3 
n 
13 
10 
73 
17 
10 
71 
19 
10 
90 
7 
3 
69 
19 
12 
72 
15 
13 
67 
23 
10 
Public Nonpublic 
Nallonal No Children School School 
Totals In School Parents Paren_ts 
% % % % 
Do you think that more 
attention will be given 
to individual lnstruc-
tlon? 
Yes 53 53 51 59 
No 32 31 37 28 
Don't know 15 16 12 13 
Do you think children 
will start school at an 
earlier age - such as 
3 or 4 years old? 
Yes 51 49 52 55 
No 37 37 38 37 
Don't know 12 14 10 8 
Do you think that tax-
payers will be willing 
to vote more favorably 
on bond issues and 
giv8 more financlal 
support to the 
schools? 
Yes 45 44- 47 49 
No 36 35 37 38 
Don't know 19 21 16 13 
Do you think that the 
school program will 
cover 12 months of the 
year - with less time 
for holidays? 
Yes 33 30 38 40 
No 53 53 54 53 
Don't know 14 17 8 7 
COMPOSITION OF THE SAMPLE 
Analysis of Respondents 
Adults % Occupation 'ii 
No chlldre·n In schools 68 Farm 
Public school parents 27• Undesignated 
Nonpublic school parents 5• 
Polltlcal afflllatlon 'ii 
•Total for both starred cate- Republican 2• 
gorieS exceeds 32% because Democrat 4· 
some parents have Children at- Independent 31 
tending more than one kind of Other 
school. 
Income 'ii 
Sex % $40,000 and over 1· 
Men 48 $30.000 · $39.999 11 
Women 52 $20,000 • $29.999 11 
$10,000 · $19.999 31 
Race % $9,999 and under 2• 
White 86 Undeslgnated I 
Nonwhite 14 
Region 'II 
Rellglon % East 21 
Protestant . 54 Midwest 2, 
Catholic 30 South 2, 
Jewish 3 West 11 
Other 13 
Community size 'II 
Age % 1 mllllon and over 21 
18-29yea_rs 27 500.000-999.999 1: 
30-49years 36 50,000 · 499,999 21 
SO and over 37 2.500 • 49.999 1• 
Under2,500 2: 
Occupation % 
Business/professional 26 Education 'II 
Clerical/sales 6 College 31 
Manual I8boi 38 High school 51 
Non-labor force 19 Grade school 1• 
DESIGN OF THE SAMPLE 
The sampling procedure for this survey is designed to produce an ap 
proximatlon of the adult civilian population, age 18 and older, living Ir 
the U.S., except for those persons In institutions such as prisons o 
hospitals. 
The design of the sample is that of a replicated probability sample, 
down to the block level in the case of urban areas and to segments of 
townships in the case of rural areas. Approximately 300 sampling loca-
tions are used in the survey. 
The sample design included stratification by these four size-of-
community strata, using 1970 census data: 1) cities of population one 
milllon and over, 2) 250,000. 999,999, 3) 50,000 - 249,999, and 4) all other 
populations. Each of these strata was further stratified lllto seven 
geographic regions: New England, Middle Atlantic, East Central, West 
Central, South, Mountain, and Pacific. Within each city-size/regional 
stratum, the population was arrayed In geographic order and zoned Into 
equal-sized groups of sampling units. Pairs of localities were selected in 
each zone, with probability of selection of each locality proportional to 
its population size in the 1970 census, producing two replicated 
samples of localities. 
Within localities so selected for which the requisite population data 
are reported, subdivisions were drawn with the probabllity of selection 
proportional to size of population. In all other localities, small definable 
geographic areas were selected with equal probability. 
Within each subdivision so selected for which block statistics are 
avallable, a sample of blocks or block clusters was drawn with probabili· 
ty of selection proportional to the number of dwelling units. In all-other 
subdivisions or areas, blocks or segments were drawn at random or with 
equal probability. 
In each cluster of blocks and each segment so selected, randomly 
selected starting points were designated on the interviewers' maps of 
the areas. Starting at these points, interviewers were required to follow a 
given direction in the selection of households until their assignments 
were complete. 
Interviewing was conducted at times when adults, in general, were 
most likely to be at home, which means on weekends, or, if on 
weekdays, after 4 p.m. for women and afteir 6 p.m. for men. 
Allowance for persons not at home was made by a "times-at-home" 
weighting procedure rather than by "callbacks."* This procedure is a 
standard method for reducing the sample bias that would otherwise 
result from underrepresentation in the sample of persons who are dif-
ficult to find at home. 
The prestratlfication by regions is routinely supplemented by fitting 
each obtained sample to the latest available Census Bureau estimates 
of the regional distribution of the population. Also, minor adjustments 
of the sample are made by educational attainment by men and women 
separately, based on the annual estimates of the Census Bureau (de-
rived from their Current Population Survey) and by age. 
•A. Politz and W. Simmons, "An Attempt to Get the 'Not at Home' in-
to the Sample Without Callbacks," Jou;nal of the American Stal/st/cal 
Association, March 1949, pp. 9-31. 
SAMPLING TOLERANCES 
In interpreting survey results, it should be borne in mind that all sam-
ple surveys are subject to sampling error, i.e., the extent to which the 
results may differ from what would be obtained if the whole population 
surveyed had been Interviewed. The size of such sampling errors de• 
pends largely on the number of interviews. 
The following tables may be used in estimating the sampling error of 
any percentage in this report. The computed allowances have taken into 
account the effect of the sample design upon sampling error. They may 
be interpreted as indicating the range (plus or minus the figure shown) 
within which the results of repeated samplings in the same time period 
could be expected to vary 95% of the time, assuming the same sampling 
procedure, the same interviewers, and the same questionnaire. 
The first table shows how much allowance should be made for the 
sampling error of a percentage: 
Recommended Allowance for Sampling Error of a Percentage 
In Percentage Points 
(at 95 In 100 confidence level)9 
Sample Size 
1,500 1,000 750 600 400 200 100 
Percentages near 10 2 2 3 3 4 5 7 
Percentages near 20 2 3 4 4 5 7 9 
Percentages near 30 3 4 4 4 6 8 10 
Percentages near 40 3 4 4 5 6 8 11 
Percentages near 50 3 4 4 5 6 8 11 
Percentages near 60 3 4 4 5 6 8 11 
Percentages near 70 3 4 4 4 6 8 10 
Percentages near 80 2 3 4 4 5 7 9 
Percentages near 90 2 2 3 3 4 5 7 
•The chances are 95 In 100 that the sampling error is not larger than 
the figures shown. 
The table would be used in the following manner: Let us say a 
reported percentage is 33 for a group that includes 1,500 respondents. 
We go to the row for "percentages near 30" in the table and across to the 
column headed "1,500." The number at this point is 3, which means that 
the 33% obtained in the sample is subject to a sampling error of plus or 
minus three points. Another way of saying this is that very probably (95 
chances out of 100) the average of repeated samplings would be some-
where between 30% and 36%, with the most likely figure the 33% ob-
tained. 
In comparing survey results in two samples such as, for example, 
men and women, the question arises as to how large a difference be-
tween them must be before one can be reasonably sure that It reflects a 
real difference. In the tables below, the number of points that must be 
allowed for in such comparisons is indicated. 
Two tables are provided. One is for percentages near 20 or BO; the 
other for percentages near 50. For percentages in between, the error to 
be allowed for Is between those shown in the two tables. 
Recommended Allowance for Sampling Error 
01 the Difference 
In Percentage Points 
(at 95 in 100 confidence level)9 
TABLE A Percentages near 20 or near 80 
Size of Sample 750 600 400 200 
750 5 
600 5 6 
400 6 6 7 
200 8 8 8 10 
TABLE B Percentages near 50 
Size of Sample 750 600 400 200 
750 6 
600 7 7 
400 7 8 8 
200 10 10 10 12 
•The chances are 95 in 100 that the sampling error is not larger than 
the figures shown. 
Here Is an example of how the tables would be used. Let us say that 
50% of men respond a certain way and 40% of women respond that way 
also, for a difference of 10 percentage points between them. Can we say 
with any assurance that the 10-point difference reflects a rea1 difference 
between men and women on the question? The sample contains approx-
imately 750 men and 750 women. 
Since the percentages are near 50, we consult Table B, and, since the 
two samples are about 750 persons each, we look for the number in the 
column headed "750," which is also in the row designated "750." We 
find the number 6 here. This means that the allowance for error should 
be six points and that, In concluding that the percentage among men is 
somewhere between four and 16 points higher than the percentage 
among women, we should be wrong only about 5% of the time. In other 
words, we can conclude with conslderable confidence that a difference 
exists in the direction observed and that it amounts to at least four 
percentage points. 
If, in another case, men's responses amount to, say, 22% and 
women's 24%, we consult Table A, because these percentages are near 
20. We look in the column headed "750" and see that the number is 5. 
Obviously, then, the two-point difference is inconclusive. 
How to Order Reprints 
Reprints of this 15th annual Gallup survey of 
public attitudes toward the public schools can be 
ordered from Phi Delta Kappa. The minimum order 
is 25 copies for $7.50. Additional copies are 20 
cents each. This price includes postage for parcel 
post delivery. Where possible, a check or money 
order should accompany requests for reprints. 
If faster delivery is desired, do not include a 
remittance with your order. You will be billed at the 
above rates plus any additional cost involved in 
the method of delivery. 
Copies of the first 10 Gallup surveys are still 
available in book form. The volume features an 
introductory analysis by George Gallup. The 
Gallup Polls of Attitudes Toward Education, 
7969-7978 can be ordered for $5.50 each ($4.50 for 
PDK members). 
Orders for reprints or for the book should be ad-
dressed to Phi Delta Kappa, P.O. Box 789, Bloom-
ington, IN 47402. Ph. 812/339-1156. 
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Introduction 
This is the first Phi Delta Kappa/Gallup Poll of Teachers' Attitudes Toward the Public 
Schools. Like all surveys, it is a sampling of attitudes held during a particular time, in this 
case, during May 1984. But in addition to determining teachers' attitudes toward a variety 
of current issues concerning their profession, a primary purpose of this poll is to establish 
a set of benchmark measurements from which opinion trends can be tracked in subse-
quent surveys. 
This poll also provides comparisons of teachers' attitudes with the views of the general 
public, including parents of children enrolled in the public schools. The Phi Delta Kappan 
has published the annual Gallup Polls of the Public 's Attitudes Toward the Public Schools 
since 1969, and Phi Delta Kappa International has sponsored those polls since 1981. Many 
of the questions used in this poll of teachers' attitudes were also used in the polls of the 
public's attitudes, thus providing a rich basis for comparison. To be sure that this survey 
would deal with the issues of greatest concern to both educators and the public, Phi Delta 
Kappa solicited suggestions for questions from a wide range of leaders in the field of 
education. 
This POK/Gallup Poll of Teachers' Attitudes Toward the Public Schools is valuable for 
local decision makers in two important ways. First, it alerts decision makers to teachers' 
reactions to a variety of school programs and policies. Second, it serves as a benchmark 
against which local attitudes can be compared. Local officials are welcome to use the 
questions asked in this survey for their own polls. The questions are not copyrighted. 
Moreover, no limits are placed on the use of information contained in this report, except 
customary credit to source and observance of the canons of accuracy and completeness 
of quotation. 
This poll originally appeared in two installments in the October 1984 and January 1985 
issues of the Phi Delta Kappan. Funding for this survey was provided by Phi Delta Kappa, 
Inc. Phi Delta Kappa has also published two books on the annual polls of the public 's at-
titudes toward education, including The Phi Delta Kappa/Gallup Polls of Attitudes Toward 
Education, 1969 · 1984: A Topical Summary and A Decade of Gallup Polls of Attitudes 
Toward Education, 1969 - 1978, which may also be of interest to the reader. 
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Summary of Findings 
Altitudes of American teachers are markedly uni-
form. Very few differences in attitudes are apparent 
among the nine subgroups in the teacher population by 
which the data. were analyzed. Only in the case of ele-
mentary and high school teachers do differences in 
views emerge - and then only rarely. 
At the same ti me, the attitudes of teachers and the 
public are frequently at odds. Of the approximately 30 
Issues in the two installments of this teacher poll on 
which the opinion of the public is also available, 
teachers and the public agree on one-third of the issues 
and disagree on two-thirds. 
Grading the schools. American teachers give high 
marks to U.S. public schools. Asked to grade the local 
public schools, using the traditional grading system, 
two-thirds of the teachers award the local schools either 
an A or a B. When asked to grade the school in which 
they themselves teach, an even higher percentage (72%) 
award an A or a B. 
Grading teachers, administrators, school boards, and 
parents. The same favorable attitude is also apparent 
when teachers are asked to rate other members of the 
teaching profession; however, teachers are less positive 
about the performance of administrators In the public 
schools and about local school boards. Almost eight 
teachers in 10 (78%) would award their peers an A or a B, 
but substantially fewer would give administrators and 
school board members top grades. Teachers' grades for 
parents fall far below those they give to teachers, ad-
ministrators, and school board members. Asked to 
grade the job that local parents are doing in bringing up 
their children, only one teacher in five gives parents an 
A or a B. 
The U.S. public rates the performance of teachers 
considerably lower than the teachers rate themselves; 
only 50% of the public gives teachers a grade of A or B. 
(The public gives principals and administrators about 
the same rating as it gives teachers.) On the other hand, 
the public rates school boards somewhat higher than 
teachers do - 41 % of the public give school boards an 
A or a B, but only 29% of the teachers give them top 
grades. Thirty-three percent of the public give parents 
an A or a B - the lowest percentage for any group rated, 
but still a good deal higher than the grades assigned to 
parents by teachers. 
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Teacher compensation. A major source of teacher 
dissatisfaction involves what teachers perceive as poor 
compensation. For example, nine teachers in 10 state 
that their salaries are too low. And almost nine in 10 
say that low pay Is the reason why teachers are leav-
ing the profession. Similarly, wheri asked for ways to 
reduce school costs, only 5% react favorably to the idea 
of cutting teacher salaries. The public tends to agree -
but by a significantly smaller percentage - that 
teachers are paid too little. 
Merit pay. U.S. teachers, including all major sub-
groups in the teacher population, oppose the idea of 
merit pay by a 2-1 ratio. Teachers' objections to merit 
pay center on two main points: 1) the difficulties in eval-
uation (i.e., determining who should receive merit pay) 
and 2) the morale problems that might be created if 
merit pay plans were put into effect. 
At the same time, however, fully three-quarters of 
U.S. teachers admit that some teachers in their own 
schools are outstanding enough to warrant merit pay. 
Asked to estimate the percentage of teachers in their 
own schools who deserve merit pay, teachers who favor 
merit pay say about 33%. 
If merit pay were adopted by the local schools, 
teachers would want fellow teachers, administrators, or 
educators from outside the district - rather than non-
educators - to decide who should receive it. Only 
about one-fifth of teachers feel that either students or 
parents should be involved in this decision. 
Similarly, teachers feel that the criteria to be used in 
selecting candidates for merit pay should be 1) an 
evaluation by educators, either teachers or adminis-
trators, and 2) an advanced degree or years of experi-
ence. A relatively smal I percentage of teachers feel that 
students' academic achievement or improvement, stu-
dents' evaluations of teachers, or parents' opinions 
should influence the awarding of merit pay. 
The views of the public provide a rather dramatic con-
trast to the attitudes of teachers. The public favors merit 
pay for teachers by a ratio of 4-1 (76% to 19%). The pub-
lic also feels that the most important criterion upon 
which to base merit pay should be the academic 
achievement or improvement of students as measured 
by standardized tests (68%). Only 39% of teachers 
agree. 
Attitudes concerning some recommendations of the 
national commissions and task forces on education. 
The attitudes of U.S. teachers are mixed regarding the 
recommendations for improving the public schools that 
have been made by the recent wave of national commis-
sions and task forces on education. By wide margins, 
teachers favor higher salaries for teachers and state 
board examinations to prove teachers' knowledge of 
subject matter. By a somewhat smaller margin, they 
favor tougher college entrance requirements. Unlike 
teachers, the public opposes tougher admissions stan-
dards for colleges and universities. 
The reform reports also made a number of recom-
mendations for changing subject requirements. Virtual-
ly all teachers (95%) agree with the reports that English 
and math should be required of all students, not just the 
college-bound. Specifically, teachers recommend an 
average of 3.8 years of English for the college-bound 
and 3.6 years of English for the non-college-bound; 3.2 
years of math for the college-bound and 2.7 years of 
math for the non-college-bound; 3.0 years of science for 
the college-bound and 2.7 years of science for the non-
college-bound. 
Fifty-nine percent of teachers would require all 
students to take computer science; 78% would require 
, vocational training for the non-college-bound, and 48% 
would require some vocational education even for the 
college-bound. Seventy-seven percent of teachers 
would require about two years (2.1) of a foreign language 
for college-bound students. 
The public's attitudes toward subject requirements 
are basically the same as those of teachers, with the ex-
ception that a smaller percentage of the public would re-
quire science of high school students and a slightly 
larger percentage would require computer science. 
Another of the major recommendations of the na-
tional commissions and task forces was that either the 
school day or school year be lengthened to provide 
more time for instruction. U.S. teachers oppose both of 
these recommendations by roughly the same margins: 
66% oppose lengthening the school year; 72% oppose 
lengthening the school day. Virtually every major 
subgroup in the teacher population opposes both of 
these recommendations. 
School discipline. U.S. teachers have a much differ-
ent perception of the problem of discipline in the public 
schools than does the public. Teachers feel that the 
most important problem facing local public schools -
named by 31 % of the respondents - is lack of parental 
support, not lack of discipline. Only about one teacher 
in six (16%) says that discipline is a very serious prob-
lem in the local schools. 
In addition, nonacademic disciplinary problems -
e.g., incomplete assignments, cheating, talking back to 
teachers, and truancy - are mentioned frequently by 
teachers as occurring "most of the time" or "fairly 
often." A relatively small percentage of teachers say 
that criminal activities - i.e., vandalizing or theft of 
property, use or selling of drugs or alcohol, carrying of 
weapons, physical attacks on students or staff - occur 
in their schools "most of the time" or "fairly often." 
The public's perceptions of discipline In the schools 
differ considerably from those of teachers, however. 
The public has named discipline as the most important 
problem facing the public schools since the Gallup 
surveys of attitudes toward the schools began in 1969. 
One-third of the public in 1984 - compared to 16% of 
teachers - believe that disciplinary problems in the 
local schools are very serious. Most significant, 
however, the public perceives violence and criminal ac-
tivities as much more prevalent in the schools than 
teachers do. Far larger percentages of the public than of 
teachers, for example, say that a variety of these kinds 
of problems occur "most of the time" or "fairly often." 
Teachers blame disciplinary problems on outside in-
fluences - specifically, the courts, lack of respect for 
authority, and especially lack of discipline in the home, 
which is mentioned by virtually all teachers (94%). Only 
about one-third of the teachers feel that teachers them-
selves are at fault. 
The public agrees, although by a smaller percentage 
than teachers, that the principal source of disciplinary 
problems is lack of discipline in the home. On the other 
hand, the public is more prone to blame teachers for 
disciplinary problems. 
Testing. Teachers are divided on the value of public 
school testing programs. A slight majority oppose ex-
ams for grade promotion, and an even smaller majority 
favor exams for high school graduation. Two-thirds of 
those who approve of an exam for high school gradua-
tion feel that the results should be released to the 
public - and compared with results from other schools 
that serve the same racial and socioeconomic mix. 
The public's view differs markedly from that of teach-
ers on the issue of testing. Although the public ap-
proves of an exam for high school graduation by a wide 
7-3 ratio, only half of those who favor the exam also 
favor the release of results to the public and approve of 
comparing the results with those of ott,er schools. 
School prayer. Elementary teachers favor voluntary 
school prayer by a 2-1 ratio. High school teachers are 
much more closely divided on this issue than are ele-
mentary school teachers. The public approves of school 
prayer by a wider margin, 4-1. 
Politics. Asked which Presidential candidate would 
be more likely to improve the quality of education in the 
U.S., teachers name Walter Mondale by a ratio of nearly 
2-1, 42% to 25%. TheU.S. public also feels that Mondale 
would be more likely than Reagan to improve American 
education, but Mondale's lead over Reagan on this issue 
is not quite as great with the public (42% to 34%) as 
with teachers. 
Desirability of teaching as a profession. Teachers are 
somewhat negative about the desirability of teaching as 
a profession. Teachers are about evenly divided on 
whether they would like a daughter to enter teaching, 
but they are against a son going into teaching by a ratio 
of 2 to 1 (59% to 31 %). 
By contrast, the public favors a daughter going into 
teaching by a ratio of about 5 to 4 (50% to 39%). The 
public is divided as to whether a son should enter the 
profession. 
How teachers see themselves. Teachers rate their 
contribution to society the highest of 12 professions, in-
cluding physicians, clergy, business executives, and 
lawyers. But they also feel that their status is the lowest 
of all of these professions. 
The general public rates teachers' contribution to 
society somewhat lower than that of clergy or physi-
cians. The public rates teachers' status in the communi-
ty somewhat higher than the teachers themselves do. 
Teacher unions/teacher strikes. U.S. teachers strong-
ly support teacher unions and associations. By a 5 to 2 
ratio, they believe that unions have contributed to public 
education; by a 2 to 1 ratio, they believe that teachers 
should have the right to strike. 
By contrast, only about one person in five in the 
general public feels that teacher unions have improved 
the quality of public education. Twice as many believe 
that unions have hurt public education. The public also 
opposes, by a 2 to 1 ratio, giving teachers the right to 
strike. 
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Goals of education. A majority (56%) of teachers rate 
developing good work habits, the ability to organize 
one's thoughts, and the ability to concentrate as a most 
important goal of education. The same percentage of 
teachers also rate the ability to think - creatively, ob-
jectively, and analytically - as a goal of the highest im-
portance. A majority of teachers also cite developing 
the ability to speak and write, developing the ability to 
use mathematics for everyday problems, and encourag-
ing the desire for lifelong learning as among the highest 
priorities of education. 
Sex education. U.S. teachers overwhelmingly support 
sex education in both the secondary schools and the 
elementary schools. Almost nine out of 10 teachers 
(86%) support sex education in high school, and three 
out of four (75%) support sex education in elementary 
school. 
More specifically, for high school students, large ma-
jorities of teachers approve the discussion of such 
topics as the biology of reproduction, venereal disease, 
and birth control. Smaller majorities approve of in-
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eluding in high school sex education classes such 
topics as premarital sex, the nature of sexual inter-
course, abortion, and homosexuality. For elementary 
school students, the only topic that a majority of 
teachers (70%) feel would be appropriate is the biology 
of reproduction. 
The public supports sex education in the high 
schools by a smaller margin than teachers do (70% as 
opposed to 86%). But the public is about evenly divided 
- 45% for and 48% against - on the question of sex 
education in the elementary schools. 
Control of instruction. Teachers feel that they should 
have the most influence on what is taught in the public 
schools. They feel even more strongly that they should 
have the most influence in the selection of school-
books. 
By contrast, the public feels that parents and school 
boards should have the most say about what is taught in 
the public schools. But the public agrees with teachers 
that teachers should have the most say about the selec-
tion of books and other instructional materials. 
The 1984 Phi Delta Kappa/Gallup Poll of 
Teachers' Attitudes Toward the Public Schools 
Teachers Grade the Public Schools 
American teachers give high marks to the U.S. public 
school system. Asked to grade the public schools in 
their community using the traditional A-through-F grad-
ing system, two-thirds of American teachers give the 
schools a mark of A or 8 . Only 4 % give the schools a D, 
and 1 % give them a failing grade. When asked to grade 
the schools in which they themselves teach, the per-
centage of teachers who give the schools an A or a B 
rises to 72%. 
The quest ion: 
Students are often given the grades A, B, C, D, 
and FAIL to denote the quality of their work. Sup-
pose the public schools themselves, In this com• 
munity, were graded in the same way. What grade 
would you give the public schools here? How 
about the public school in which you teach? What 
grade would you give your own school? 
Local Your 
Schools Own School 
% % 
A rating 12 21 
B rating 52 51 
C rating 27 20 
D rating 4 4 
FAIL 1 2 
Don't know 4 2 
Teachers Grade Teachers, Administrators, 
School Boards, and Parents 
American teachers are even more positive about the 
performance of teachers than they are about the per-
formance of the schools, with 78% awarding teachers 
an A or a B. However, this highly favorable attitude does 
not carry over to the performance of others involved in 
local education - principals and other administrators, 
local school boards, or the parents of students attend-
ing the local schools. 
Only 44% of teachers feel that the job done by princi-
pals and other administrators in the local schools de-
serves either an A or a B. Fewer than one teacher in 
three (29%) would award the local school board either 
an A or a B, with 13% giving it a failing grade. 
At the bottom of the list are the parents of local 
schoolchildren, who receive an A or a B for their efforts 
from only one teacher in five (21 %). A larger percentage 
of teachers (31 %) give parents a Dor an F. 
The question: 
What grade would you give the teachers in the 
local public schools? The administrators in the 
local public schools? The local school board? 
What grade would you give the parents of students 
in the local public schools for bringing up their 
children? 
Local 
Teachers Administrators School Board Parents 
% % % % 
A rating 18 10 4 2 
B rating 60 34 25 19 
Crating 17 34 36 45 
D rating 2 15 19 24 
FAIL 5 13 7 
Don't know 3 2 3 3 
Teacher Opinion vs. Public Opinion 
Although the grades the public gave the schools in 
1984 were the highest recorded in a decade, they were 
still much lower than the grades the teachers give the 
schools. Almost two-thirds of American teachers (64%) 
give the local schools an A or a B; only about four in 10 
(42%) of the general population did so. 
Differences between the public's and the teachers' 
views also show up in the grades these groups award to 
teachers, administrators, local school boards, and 
parents. Although the public grades teachers somewhat 
higher than it grades the local schools, only 50% of the 
public give teachers a grade of A or B, a substantially 
lower figure than the 78% of teachers who give their 
peers an A or a B. 
9 
Although teachers grade administrators consider-
ably lower than they do their peers, the U.S. public rates 
administrators about the same as it does teachers. On 
the other hand, the U.S. public grades both school 
boards and parents higher than American teachers do. 
Forty-one percent of the public give the school board an 
A or a B; only 29% of teachers do so. 
Both the public and teachers rate parents the lowest. 
Only one-third of the public and 21 % of teachers give 
parents a grade of A or B. 
Local Schools 
All U.S. 
Teachers Public 
% % 
A rating 12 10 
B rating 52 32 
C rating 27 35 
D rating 4 11 
FAIL 1 4 
Don't know 4 8 
Teachers Grade Teacher Education 
About half of U.S. teachers in every major subgroup 
of the teacher population would give the teacher educa-
tion program they attended a grade of A or B. Collective-
ly, 10% of teachers would award their teacher training 
programs a grade of D, and 6% would give their teacher 
training programs a failing grade. 
The question: 
What grade would you give the teacher educa• 
lion training you received? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
A rating 14 14 14 
B rating 35 37 34 
C rating 33 34 31 
D rating 10 8 11 
FAIL 6 4 8 
Don't know 2 3 2 
Presidential Candidates 
Asked which Presidential candidate, Ronald Reagan 
or Walter Mondale, would be more likely to improve the 
quality of education in the U.S., American teachers 
name Mondale by a ratio of nearly 2-1, 42% to 25%. 
About one-third say that there would be no difference 
between the candidates or have no opinion. 
Although the American public also feels that Mon-
dale would be more likely than Reagan to Improve 
American education, the ratio is much smaller (42% to 
34%). 
The question: 
Which Presidential candidate do you feel would 
be more likely, as President, to improve the quality 
of public education in the U.S. - Ronald Reagan 
or Walter Mondale? 
All Elementary High School U.S. 
Teachers Teachers Teachers Publlc 
% % % % 
Walter Mondale 42 41 44 42 
Ronald Reagan 25 25 25 34 
No difference/ 
no opinion 33 34 31 24 
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School Prayer 
Elementary school teachers favor voluntary school 
prayer by roughly a 2-1 ratio. High school teachers are 
much more closely divided on the issue, favoring school 
prayer by 47% to 37%. 
The American public approves of school prayer by a 
wider ratio (4-1) than teachers. Al the same time, how-
ever, there has been some decline in public support for 
school prayer in recent years. 
The question: 
Do you favor or oppose a proposed Amendment 
to the U.S. Constitution that would allow voluntary 
prayer in the public schools? 
All Elementary High School U.S. 
Teachers Teachers Teachers Public 
% % % % 
Yes 52 56 47 74 
No 33 30 37 19 
Don't know 15 14 16 7 
Why Teachers Leave the Profession 
Respondents were shown a card listing a number of 
problems that affect the teaching profession, and they 
were asked which three problems they feel are the main 
factors causing teachers to leave their jobs. Low 
salaries are by far the most frequently cited, with almost 
nine in 10 teachers (87%) mentioning this reason. 
The question: 
Many public school teachers are leaving the 
classroom. Here are some reasons that are some• 
times given. Which three ol these do you think are 
the main reasons why teachers are leaving their 
jobs? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Low teacher salaries 87 85 89 
Dlscipllne problems in 
schools 46 49 41 
Low standing of teaching 
as a-profession 38 37 38 
Students are unmotivated, 
uninterested in school 37 31 41 
Lack of public financial 
support for education 26 24 28 
Parents·don't support the 
teachers 21 25 16 
Outstanding teacher per-
formance goes unrewarded 20 16 25 
Difficulty of advancement 19 19 19 
Parents are not interested 
in children's progress 11 11 11 
(Figures add to more than 100% because of multiple answers.) 
Teacher Opinion vs. Public Opinion 
The public, surveyed in 1982, differed from the teach-
ers as to why teachers leave the profession. Only 52% 
of the public mentioned low teacher salaries as one of 
the main reasons why teachers leave; 63% cited disci-
pline as one of the main factors. 
Paradoxically, the public was much more likely than 
teachers to see parents' lack of interest in their 
children's progress as a reason for teachers to leave the 
profession. Twenty-five percent of the public mentioned 
this reason, but only 11 % of teachers do. Similarly, 37% 
of the public said that lack of support from parents is 
one of the factors causing teachers to leave the profes-
sion, whereas only 21 % of teachers cite this as a 
reason. 
U.S. 
All Public 
Reasons for Leaving Teachers (1982) 
% % 
Low teacher salaries 87 52 
Dlscipllne problems In schools 46 63 
Low standing of teaching as a profession 38 15 
Students are unmotivated, uninterested 
in school 37 37 
Lack of public financial support for 
education 26 24 
Parent don't support the teachers 21 37 
Outstanding teacher performance goes 
unrewarded 20 13 
Difficulty of advancement 19 14 
Parents are not interested in 
children's progress 11 25 
(Figures add to more than 100% because of multiple answers.) 
Attracting and Retaining Good Teachers 
Slightly more than one-third of U.S. teachers (37%) 
report that their schools have had difficulty in attracting 
good teachers, and about half (48%) say that their 
schools have had difficulty in retaining good teachers. 
In both instances the percentage is higher for high 
school than for elementary teachers. 
The question: 
Does the school in which you teach have diffi-
culty in getting good teachers? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Yes 37 31 45 
No 57 65 48 
No opinion 6 4 7 
The question: 
Does the school in which you teach have diffi-
culty in keeping good teachers? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Yes 48 43 55 
No 47 52 39 
No opinion 5 5 6 
Teacher Compensation 
Nine out of 10 teachers say that teacher salaries are 
too low; virtually none say that teacher salaries are too 
high. 
The question: 
Do you think salaries for teachers In this com-
munity are too high, too low, or just about right? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Too low 90 89 89 
Too high 
Just about right 9 10 9 
No opinion 1 1 2 
'"Less than one-half of 1 %. 
Teacher Opinion vs. Public Opinion 
The public is divided almost evenly on the question 
of whether teacher salaries are too low or about right. 
Forty-one percent feel that teacher salaries are just 
about right, and almost as many respondents (37%) say 
that they are too low. Very few respondents (7%) think 
teacher salaries are too high. 
Too low 
Too high 
Just about right 
No opinion 
•Less than one-half of 1 %. 
All U.S. 
Teachers Public 
% % 
90 
9 
1 
37 
7 
41 
15 
Differential Pay in Subject Areas 
With Teacher Shortages 
A number of observers have suggested that more pay 
be given to teachers in areas of critical national need 
such as science, mathematics, and vocational/technical 
subjects. Three-fourths of teachers oppose such a 
measure. The public is more evenly divided on this 
issue, with 48% in favor of differential pay and 43% op-
posed. 
The question: 
Today there is a shortage of teachers In sci-
ence, math, technical subjects, and vocational 
subjects. If your local schools needed teachers in 
these subjects, would you favor or oppose paying 
them higher wages than teachers of other sub• 
jects? 
All Elementary High School U.S. 
Teachers Teachers Teachers Publlc 
% % % % 
Favor 21 18 25 48 
Oppose 75 80 70 43 
No opinion 4 2 5 9 
Merit Pay 
Am~rican teachers oppose the idea of merit pay by a 
2-1 ratio, 64% to 32%. This ratio is consistent across all 
major teacher population subgroups. 
The question: 
How do you, yourself, feel about the idea of 
merit pay for teachers? In general, do you favor or 
oppose it? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Favor 32 29 35 
Oppose 64 67 62 
No opinion 4 4 3 
Reasons for Favoring/Opposing Merit Pay 
Teachers oppose merit pay for two basic reasons: 1) 
the difficulty of evaluating teacher performance and 2) 
the morale problems that merit pay might cause. 
About one-fourth of the teacher respondents (23%) 
say that it would be difficult to give a fair evaluation of 
teaching. Twelve percent say that administrators could 
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not give objective evaluations, and the same percentage 
say that teacher merit cannot be measured objectively 
at all. 
About 12% of the teachers say that merit pay would 
create morale problems in their schools, and another 
8% say that it would present political problems in the 
schools. 
The question: 
Why do you favor/oppose merit pay for teach-
ers? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Oppose 
Difficult to give a fair 
evaluation 23 22 24 
Would create problems/ 
morale problems 12 14 10 
Administrators can't evalu-
ate fairly 12 12 13 
Political problems 8 9 7 
Can't be objectively 
measured 12 12 12 
Other 5 4 5 
Favor 
Good teachers would be 
rewarded 25 23 27 
Children would benefit 1 1 
Other 7 6 8 
(Figures add to more than 100 because of multiple answers.) 
*Less than one-half of 1 %. 
Who Should Determine 
Which Teachers Receive Merit Pay? 
Almost two-thirds of the U.S. teachers (63%) say that 
a committee of teachers should determine which teach-
ers receive merit pay. Next most frequently mentioned 
as potential decision maker is the school principal 
(57%), followed by a committee of outside educators 
(42%). Only about one teacher in live wants the decision 
to be made by either students or parents. 
The question: 
Suppose that your own school were to adopt 
the merit pay plan. Who, in your opinion, should 
determine which teachers should be given merit 
increases? 
Committee of teachers 
School principal 
Committee of outside 
educators 
Students 
Parents 
Other 
No one qualified 
Don't know 
All 
Teachers 
% 
63 
57 
42 
22 
19 
11 
2 
3 
Elementary 
Teachers 
% 
62 
60 
42 
18 
21 
11 
2 
3 
High School 
Teachers 
% 
65 
53 
40 
26 
17 
11 
3 
4 
(Figures add to more than 100% because of multiple responses.) 
Teacher Opinion vs. Public Opinion 
The views of the public differ dramatically from those 
of teachers on the Issue of merit pay. The public favors 
merit pay for teachers by a ratio of 4-1. 
12 
Two-thirds of the public (68%) believe that academic 
achievement or the improvement of student perform-
ance as measured by standardized tests should be one 
of the criteria used to determine which teachers receive 
merit pay. Only 39% of the teachers agree. But 66% of 
the teachers feel that other teachers in the system 
should be involved in the evaluation of teachers for 
merit pay, while only 48% of the public agree. 
All U.S. 
Teachers Public 
% % 
Favor merit pay 32 76 
Oppose merit pay 64 19 
No opinion 4 5 
All U.S. 
Teachers Public 
(% favoring) (% favoring) 
Criteria for Awarding 
Merit Pay 
Administrators' evaluations 73 67 
Evaluation by other teachers 
in the system 66 48 
An advanced degree 53 66 
Length of teaching experience 47 48 
Academic achievement or improve-
ment of students (as measured 
by standardized tests) 39 68 
Students' evaluations 39 45 
Parents' opinions 30 36 
What Percentage of Teachers 
Deserve Merit Pay? 
Although U.S. teachers tend to oppose merit pay, 
three-quarters of them say that some teachers in their 
own schools deserve merit pay. 
The question: 
Aside from whether you favor or oppose merit 
pay, do you feel there are any teachers In the 
school where you teach who are sufficiently out• 
standing to warrant merit pay, or not? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Yes 76 72 81 
No 16 19 11 
No opinion 8 9 8 
(IF FAVOR MERIT PAY) What percentage of 
teachers do you feel warrants merit pay? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Responses of Those 
Who Favor Merit Pay 
Under 10% 13 11 16 
10% to 19% 23 22 25 
20% to 29% 17 15 19 
30% to 59% 23 25 20 
60% to 99% 17 21 13 
No answer 7 6 7 
Average 33 36 30 
Major Problems Confronting 
The Public Schools 
U.S. teachers say that the biggest problem confront-
ing the public schools is parents' lack of interest and 
support (31 %}. The next most frequently mentioned 
problems - all cited by about one teacher in five - are 
lack of proper financial support, lack of Interest or truan-
cy on the part of pupils, and lack of discipline. 
These responses are fairly consistent across all 
teacher population subgroups. One difference is that 
35% of elementary school teachers mention parents' 
lack of interest, while only 26% of high school teachers 
mention this problem. On the other hand, 23% of high 
school teachers mention pupils' lack of Interest or their 
truancy, while only 17% of elementary teachers do so. 
The question: 
What do you think are the biggest problems 
with which the public schools in this community 
must deal? 
Parents· lack of interesU 
support 
Lack of proper financial 
support 
Pupils' lack of lnteresU 
truancy 
Lack of discipline 
Problems with admlnls• 
tratlon 
Poor curriculum/poor 
standards 
Use of drugs 
Low teacher salaries 
Difficulty gelling good 
teachers 
Large schools/overcrowding 
Teachers' lack of Interest 
Lack of respect for 
teachers/other students 
One-parent households 
Lack of public support 
Communication problems 
Government Interference/ 
regulation 
Integration/busing 
Lack of proper facilities 
School board policies 
Parental Involvement with 
school activities 
Mismanagement of funds/ 
programs 
Moral standards 
Drinking/alcoholism 
Lack of needed teachers 
Crime/vandalism 
Elemen• High 
All tary School U.S. 
Teachers Teachers Teachers Public 
o/o % o/o o/o 
31 35 
21 20 
20 17 
20 20 
10 8 
7 7 
5 3 
5 5 
4 3 
4 5 
4 5 
4 4 
4 4 
3 3 
3 4 
3 2 
2 2 
2 2 
2 2 
2 3 
2 3 
2 2 
2 2 
2 2 
1 
26 
21 
23 
18 
12 
7 
6 
5 
4 
2 
4 
4 
4 
4 
3 
4 
2 
3 
2 
2 
2 
2 
3 
1 
2 
5 
14 
4 
27 
3 
15 
18 
4 
14 
4 
5 
3 
1 
6 
2 
2 
1 
4 
1 
3 
(Figures add to more than 100% because of multiple answers.) 
'Less than one-half of 1%. 
How Serious Is the Discipline Problem? 
Whereas about one-third of the public (34%} feel that 
discipline is a very serious problem in the schools, only 
16% of the teachers agree. About one-third of both 
groups see the discipline problem as fairly serious. 
Nearly half of the teachers see the problem of discipline 
as not too serious (35%} or not at all serious (14%}, but 
only about a quarter of the public agree with these judg-
ments. 
The question: 
How serious a problem would you say disci-
pline is in the public schools in your community -
very serious, fairly serious, not too serious, or not 
at all serious? 
All Elementary High School U.S. 
Teachers Teachers Teachers Public 
o/o o/o o/o o/o 
Very serious 16 17 15 34 
Fairly serious 33 29 36 34 
Not too serious 35 38 32 22 
Not at all serious 14 12 17 4 
No opinion 2 4 6 
"Less than one-half of 1 %. 
Perceived Incidence of School Problems 
Teachers differ markedly from the general public in 
their judgment of which of the problems confronting the 
schools are most important. The comparison is es-
pecially revealing with regard to criminal activities, 
which the public feels occur far more frequently than 
teachers do. 
For example, 53% of the public feel that drugs are 
used at school "most of the time" or "fairly often." Only 
17% of teachers agree. Almost half of the public (47%} 
but only 13% of the teachers think that drugs are sold at 
school " most of the time" or "fairly often." 
About one-third of the public feel that alcoholic 
beverages are drunk at school " most of the time" or 
" fairly often," that school property is stolen "most of 
the time" or "fairly often," and that knives, firearms, and 
weapons of other kinds are carried at school "most of 
the time" or "fairly often." Teachers report that these 
criminal activities take place much less frequently: 
drinking, 10%; theft of school property, 23%; carrying 
weapons, 8%. However, teachers and the public are in 
closer agreement on how often such disciplinary prob-
lems as cheating, not completing homework, truancy, 
and so on occur. 
The question: 
About how often do each of the problems listed 
occur at the school where you teach? 
Schoolwork and homework assignments 
not completed 
Behavior that disrupts class 
Truancy/being absent from school 
Talking back to, disobeying teachers 
Cheating on tests 
Sloppy or inappropriate dress 
Skipping classes 
Stealing money or personal property 
belonging to other students, 
teachers, or staff 
Vandalizing of school property 
Theft of school property 
Use of drugs at school 
Selling of drugs at school 
Drinking alcoholic beverages at school 
Carrying of knives, firearms, or other 
weapons at school 
Sexual activi ty at school 
Racial fights between whites, blacks, 
Hispanics, or other minorities 
Taking money or property by force, 
using weapons or threats 
Physical attacks on teachers or staff 
Respondents Who 
Say Most of the 
Tlme/Felrly Often 
All U.S. 
Teachers Public 
o/o % 
76 64 
47 60 
47 53 
43 56 
40 46 
37 47 
35 56 
32 38 
29 39 
23 34 
17 53 
13 47 
10 35 
8 29 
8 24 
4 22 
2 18 
15 
13 
Reasons for Discipline Problems 
Respondents were shown a list of potential reasons 
for discipline problems in the schools and asked to 
select those that they felt best explained why disci-
plinary problems exist. Teachers look outside the 
school for reasons to explain the disciplinary problems. 
For example, more than nine in ten (94%) say that lack 
of discipline in the home is one important reason for 
disciplinary problems in school, 74% cite lack of re-
spect for law and authority throughout the society, 66% 
mention student troublemakers who cannot be removed 
from school, and 65% say that the courts have made ad-
ministrators too cautious in dealing with student mis-
behavior. 
The U.S. public tends to agree with teachers that lack 
of discipline in the home is the main cause of disci-
plinary problems in the schools. But the public men-
tions outside influences, including the home, less often 
than teachers do, and the public is much more likely to 
say that teachers are in part the cause of disciplinary 
problems - that teachers do not command respect, 
that teachers are not properly trained to deal with 
discipline problems, and that teachers fail to make 
classroom work interesting. 
The question: 
Many people say that "discipline" is one of the 
major problems of the public schools today. 
Would you please look over this list and check the 
reasons you think are most Important to explain 
why there Is a discipline problem? 
U.S. 
All Public 
Teachers (1983) 
% % 
Lack of discipline in the home 94 72 
Lack of respect for law and authority 
throughout society 74 54 
Students who are constant troublemakers 
often can't be removed from the school 66 42 
The courts have made school administrators 
so cautious they don't deal severely 
with student misbeh8Vlor 65 41 
Punishment Is too lenient 50 39 
Decline In teaching of good manners 48 37 
One-parent families 42 26 
Viewing television programs that emphasize 
crime and violence 39 39 
Teachers themselves do. not command respect 23 36 
Teachers who are not properly trained to 
deal with discipline problems 19 42 
Fallure on the part of teachers to make 
classroom work more Interesting 11 31 
Support for Public School Testing 
U.S. teachers are decidedly ambivalent about the 
merits of standardized achievement tests both for grade 
promotion and for graduation from high school. 
Teachers are. opposed to promotion frcim grade to 
grade on the basis of examinations; 43% say that they 
favor such tests, and 52% oppose them. They are more 
evenly divided on the question of a nationwide examina-
tion for high school graduation; 48% favor such a test, 
while45% oppose it. Of the 48% who favor an examina-
tion for high school graduation, two-thirds feel that the 
outcomes should be released to the public, and virtually 
all favor comparing the exam results with those of other 
schools serving similar clienteles. 
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The question of testing for grade promotion is one of 
the few instances in this survey in which we found sig-
nificant differences of opinion between elementary and 
high school teachers. Elementary teachers .oppose an 
examination for grade promotion by a ratio of almost 2 
to 1, while high school teachers favor promotion on the 
basis of an examination score by a margin of roughly 5 
to 4. 
Once again, teachers' attitudes are in stark contrast 
to those of the general public, which has for many years 
supported the notion of using standardized. tests both 
for grade-to-grade promotion and for high school 
graduation. In the 1984 survey of the public's attitudes 
toward the public schools, the general public supported 
both of these uses of tests by a margin of about 3 to 1. 
The question: 
In your opinion, should children be promoted 
from grade to grade only ii they can pass examina-
tions? 
All Elementary High School U.S. 
Teachers Teachers Teachers Public 
% % % % 
Yes 43 33 54 71 
No 52 63 40 25 
No opinion 5 4 6 4 
The question: 
Should all high school students in the United 
States be required lo pass a standard nationwide 
examination In order to get a high school diploma? 
All Elementary High School U.S. 
Teachers Teachers Teachers Public 
% % % % 
Should be 
required 48 52 44 65 
Should not 
be required 45 41 50 29 
No opinion 7 7 6 6 
Remedial Classes or Repeating a Grade 
Teachers are opposed to having a student repeat a 
year's work if that student fails a subject. Three-quarters 
of the teachers (78%) favor having such a student take 
special remedial classes in the subject he or she failed; 
only 13% would prefer having the student repeat the 
whole year. 
In 1978 the public was in virtual agreement with our 
1984 sample of teachers on how to treat failing stu-
aents. Four-filths of the public would have had such 
students take. special remedial classes rather than re-
peating the subjects they fail. 
The question: 
Should students who fall be required to take 
special remedial classes in the subjects they fail, 
or should they be required lo repeat the whole 
year's work? 
Special remedial classes 
Repeat whole year's work 
No opinion 
U.S. 
All Public 
Teachers (1978) 
% % 
78 
13 
9 
81 
14 
5 
Raising College Entrance Requirements 
Many educators have argued that raising the en-
trance requirements of colleges and universities would 
be an effective way of' inducing the public schools to 
raise their standards. Teachers in this survey favor this 
proposal by a small margin (47% to 39%). 
The general public, however, does not agree. The 
public has always favored tougher standards at the high 
school level, but it rejects, by a margin of 59% to 27%, 
the raising of college entrance requirements. 
The question: 
Do you feel that lour-year colleges and univer-
sities should raise their entrance requirements or 
not? 
All U.S. 
Teachers Public 
% % 
Should 47 27 
Should not 39 59 
No opinion 14 14 
A State Board Examination for Teachers 
Approximately two-thirds of the teacher respondents 
say that they would favor a state board examination to 
prove their knowledge in the subjects they plan to teach. 
The U.S. public even more strongly favors the idea of a 
state board examination for teachers. Eighty-nine per-
cent of the public support the idea. 
The question: 
In addition to meeting college requirements for 
a teacher's certificate, should those who want to 
become teachers also be required to pass a state 
board examination to prove their knowledge in the 
subjects they will teach, before they are hired? 
All U.S. 
Teachers Public 
% % 
Yes 63 89 
No 30 7 
No opinion 7 4 
Desirability of Teaching as a Profession 
As a way of measuring their altitudes about the 
desirability of teaching as a profession, teachers were 
first asked whether they would like to have a daughter or 
a son enter the teaching profession. Teachers are about 
evenly divided in the case of a daughter's becoming a 
teacher (43% in favor, 46% opposed) and about 2 to 1 
against a son's doing so (31 % in favor, 59% opposed). 
The question: 
Would you like to have a daughter of yours take 
up teaching in the public schools as a career? 
Would you like to have a son of yours take up 
teaching in the public schools as a career? 
Daughter Son 
% % 
Yes 43 31 
No 46 59 
No opinion 11 10 
Teacher Opinion vs. Public Opinion 
Teachers' views on the desirability of teaching as a 
profession differ somewhat from the attitudes of the 
public. For example, the public favors .a daughter's 
entering teaching by a ratio of roughly 5 to 4 (50% to 
39%). For a son, the public is about evenly divided: 46% 
say that this would be a good idea, and 42% say that it 
would be a bad idea. 
All Teachers U.S. Public 
Daughter Son Daughler Son 
(1984) (1984) 
% % % % 
Yes 43 31 50 46 
No 46 59 39 42 
No opinion 11 10 11 12 
Unions, Strikes, and Arbitration 
American teachers strongly support teacher union-
ism, as well as teachers' right to strike over salaries and 
working conditions. Asked whether they feel that union-
ization has helped or hurt the quality of public education 
in the U.S., half of the teacher respondents (49%) say 
that it has helped; only 18% say that unionization has 
hurt public education; 26% say that it has made no dif-
ference. 
Teachers also support their right to strike. Asked 
whether public school teachers should be permitted to 
strike, almost two-thirds (63%) feel that they should be 
permitted to strike; only 26% say that teacher strikes 
should not be allowed. 
Interestingly, teachers favor compulsory arbitration 
in disputes. Asked if they would favor arbitration if an 
agreement cannot be reached between a union and a 
school board, nine out of 10 favor such a plan, and only 
3 % are opposed. 
The question: 
Most teachers in the nation now belong to 
unions or associations that bargain over salaries, 
working conditions, and the like. Has unionization, 
in your opinion, helped, hurt, or made no differ-
ence in the quality of public education in the U.S.? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Helped 49 48 50 
Hurt 18 20 15 
No difference 26 25 28 
No opinion 7 7 7 
The question: 
Should public school teachers be permitted to 
strike or not? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Yes 63 58 70 
No 26 30 20 
No opinion 11 12 10 
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The question: 
In case an agreement cannot be reached be-
tween a teacher union (or association) and the 
school board, would you favor or oppose a plan 
that would require the dispute to be settled by the 
decision of an arbitrator or panel acceptable to 
both the union and school board? 
All Elementary High School 
Teachers Teachers Teachers 
% % % 
Favor 90 88 92 
Oppose 3 4 2 
No opinion 7 8 6 
Teacher Opinion vs. Public Opinion 
Teacher attitudes regarding the effects of unioniza-
tion are in almost direct contrast to the attitudes of the 
general public. Whereas teachers - by a margin of al-
most 3 to 1 (49% to 18%) - feel that unions have 
helped the quality of American education, the public -
by a margin of 2 to 1 - believes that unionization has 
hurt education. 
Moreover, while teachers feel that they should have 
the right to strike (63% favor this right), 56% of the 
public oppose teacher strikes. The public agrees with 
the views of teachers concerning compulsory arbitra-
tion in settling disputes. Large majorities of teachers 
(90%) and of the public (79%) favor compulsory arbitra-
tion. 
Effects of Unionization All Teachers U.S. Public 
(1981) 
% % 
Helped education 49 18 
Hurt education 18 37 
Made no difference 26 33 
No opinion 7 12 
Teacher Strikes All Teachers U.S. Public 
(1981) 
% % 
Yes, teachers should have 
the right 63 37 
No, they should not 26 56 
No opinion 11 7 
Require Compulsory Arbitration All Teachers U.S. Public 
(1982) 
% % 
Favor 90 79 
Oppose 3 7 
No opinion 7 14 
How Teachers See Themselves 
Teachers were asked to rate each of 12 professions 
on a scale of zero to 10 to indicate their perceptions re-
garding two factors: 1) the profession's contribution to 
society and 2) the amount of prestige people in that pro-
fession have in their communities. 
Not surprisingly, teaching heads the list for contribu-
tion to society, with about six teachers in 10 giving their 
peers a top rating. Next in order are physicians, who 
receive a 10 from 46% of teachers, and clergy, who re-
ceive a 10 from 43% of teachers. 
Public school principals are far down the list. Only 
19% of teachers give school principals a 10 for their 
contribution to society. At the bottom of the list are 
lawyers (6%), funeral directors (5%), business execu-
tives (4%), local political officeholders (4%), bankers 
(3%), realtors (2%), and advertising practitioners (2%). 
The prestige that teachers feel they have in their own 
communities appears to be a sensitive subject. Only 1 % 
of teachers give their profession the highest rating for 
its status in the community. 
When ratings of societal contribution are compared 
with ratings of community status, we find that teachers 
rate three professions - teaching, the clergy, and 
public school principals - as lower in status than in 
their contribution to society. The gap for teachers is by 
far the largest - 59% to 1 %. 
The question: 
Now we would like your impressions about dif-
ferent professions and occupations - based on 
your personal experience or on what you've heard 
or read. To indicate your impression, please use 
this scale that goes from the lowest rating of zero 
to the highest rating of 10. 
First rate the professions listed below for the 
amount each contributes to the general good of 
society. The more you feel it contributes to the 
good of society, the higher the number you would 
pick; the less you feel it contributes, the lower the 
number you would pick. 
Now rate these professions for the amount of 
prestige or status you feel people in each profes-
sion have in your community. 
Public school teachers 
Physicians 
Clergy 
Public school principals 
Judges 
Lawyers 
Funeral directors 
Business executives 
Local political officeholders 
Bankers 
Realtors 
Advertising practitioners 
Highest Rating 
General Good 
Of Society 
% 
59 
46 
43 
19 
13 
6 
5 
4 
4 
3 
2 
2 
Prestige 
Or Status 
% 
1 
68 
20 
3 
45 
32 
4 
26 
15 
22 
3 
4 
Teacher Opinion vs. Public Opinion 
The public's feelings about the contribution teachers 
make to society and about the status of teachers differ 
somewhat from the views held by teachers. The public 
feels that teachers contribute substantially less to 
society than teachers feel they do. Twenty-nine percent 
of the public would give teachers the highest rating for 
their contribution to society, compared with 59% of 
teachers who would give themselves a 10. 
On the other hand, the public feels that teachers have 
more status in the community than teachers feel that 
they do. Nineteen percent of the public would give 
teachers the highest rating for status. This figure is far 
higher than the 1 % of teachers who rate their status a 
10, but it is still one of the lower ratings that the public 
gives to any profession. Indeed, teaching is the profes-
sion that the public perceives as having the largest 
disparity between its status in the community and its 
contribution to society. 
Highest Rating 
General Good of Society Prestige or Status 
All U.S. All U.S. 
Teachers Public Teachers Public 
% % % % 
Public school 
teachers 59 29 1 19 
Physicians 46 41 68 59 
Clergy 43 46 20 42 
Public school 
principals 19 28 3 25 
Judges 13 12 45 31 
Lawyers 6 12 32 31 
Funeral 
directors 5 20 4 17 
Business 
executives 4 26 
Local PO· 
lllical ol fice• 
holders 4 8 15 16 
Bankers 3 14 22 35 
Realtors 2 7 3 6 
Advertising 
practitioners 2 4 4 8 
Subject Requirements 
One of the major recommendations of the National 
Commission on Excellence in Education was that sig-
nificantly more time in high school be devoted to the 
traditional basics, English and mathematics, as well as 
to . certain " new" basics, including science, computer 
science, foreign languages for the college-bound, and 
vocational training. Virtually all teachers feel that 
English, math, and science should be required for all 
students, both those who intend to go to college and 
those who do not. 
However, teachers would distinguish between the 
college-bound and the non-college-bound in the number 
of years they would require of a given subject. For ex-
ample, the average number of years of English that 
teachers would require for college-bound students is 
3.8; the f igure for non-college-bound students is 3.6. The 
figures for math are 3.4 years for the college-bound and 
2.7 for the non-college-bound. For science, teachers 
would require 3.0 years for the college-bound and 2.2 
years for the non-college-bound. 
The question: 
If you were the one to decide, which of the 
following subjects would you require every public 
high school student who plans to go on to college 
to take? 
What about those public high school students 
who do not plan to go on to college when they 
graduate? Which courses would you require them 
to take? 
Should Be Required 
For Those 
For Those Average Not Planning Average 
Planning to Years To Go to Years 
Go to College Required College Required 
% % % % 
Mathematics 96 3.4 94 2.7 
English 95 3.8 93 3.6 
History/U.S. 
government 95 2.9 91 2.2 
Science 95 2.8 90 2.4 
Foreign language 77 2.1 28 1.4 
Physical education 74 2.6 73 2.6 
Health education 73 1.5 75 1.6 
Business 63 1.5 80 2.1 
Art 54 1.3 45 1.3 
Music 49 1.3 42 1.3 
Industrial arts/ 
homemaking 46 1.4 78 2.4 
Teacher Opinion vs. Public Opinion 
The public agrees with teachers about the impor-
tance of requiring high school students to take English 
and mathematics. More than 90% of teachers and of the 
public would require all students to take these subjects. 
Similar percentages of the public and of teachers would 
require high school students to take business, and a 
somewhat smaller percentage of the public than of 
teachers would require high school students to take 
history and science. 
For all other subjects, however, a much smaller 
percentage of the public than of teachers endorses 
course requirements for either college-bound or non-
college-bound students. 
Should Be Required 
For Those For Those Not 
Planning lo Planning lo 
Go to College Go to College 
All U.S. All U.S. 
Teachers Public Teachers Public 
% % % % 
Mathematics 96 96 94 92 
English 95 94 93 90 
Hlstory/U.S. government 95 84 91 71 
Science 95 84 90 61 
Foreign language 77 57 28 19 
Physical education 74 43 73 44 
Health education 73 52 75 50 
Business 63 68 80 76 
Art 54 24 45 18 
Music 49 22 42 18 
Indus trial arts/homemaking 46 37• 78 83' 
"The U.S. public was asked about " vocational training." 
Sex Education 
U.S. teachers overwhelmingly support sex education 
in both public high schools and public elementary 
schools. Almost nine out of 10 teachers (86%) feel that 
sex education should be part of the instructional pro-
gram in the high schools; only 8% oppose the idea. 
Seventy-five percent of teachers favor including sex 
education in the elementary schools; only 18% oppose 
the idea. 
However, teachers believe that different sexual 
topics are appropriate for different levels of schooling. 
For example, eight out of 10 teachers feel that the 
following topics should be covered in high school sex 
education classes: the biology of reproduction, venereal 
disease, and birth control. Smaller majorities feel that 
premarital sex, abortion, homosexuality, and the nature 
of sexual intercourse should be covered in high school 
classes. Other than the biology of reproduction, much 
smaller percentages of teachers feel that specific sex-
ual topics should be covered in the elementary schools. 
The question: 
Do you feel the public high schools should or 
should not include sex education in their instruc• 
tional program? 
Do you feel the public elementary schools 
should or should not include sex education in 
grades 4 through 8? 
tn High 
School 
% 
86 
In Elementary 
Should 
Should not 
No opinion 
8 
6 
School 
% 
75 
18 
7 
17 
The question: 
Which of the following topics, ii any, should be 
included for high school students? 
Which of the following topics, ii any, should be 
Included for elementary school students? 
In High School In Elementary School 
Should No Should No 
Should Not Opinion Should Not Opinion 
% % % % % % 
The biology 
of reproduc-
tion 83 15 2 70 28 2 
Venereal 
disease 83 15 2 40 50 10 
Birth control 80 18 2 29 58 13 
Premarital sex 68 24 8 21 65 14 
The nature of 
sexual Inter-
course 62 28 10 24 63 13 
Abortion 64 27 9 18 65 17 
Homosexual, 
ity 55 31 14 15 68 17 
Teacher Opinion vs. Public Opinion 
Almost as large a percentage of the U.S. public (70%) 
as of U.S. teachers (86%) supports sex education as 
part of the high school instructional program. For 
elementary schools, the public is about evenly divided; 
45% favor and 48% oppose sex education in the ele-
mentary schools. However, with regard to the specific 
topics to be included in sex education at both levels, the 
public is substantially less in favor of instruction in 
each of these areas. 
Include 
Sex 
Education 
Should 
Should not 
No opinion 
Sex education 
(in general) 
The biology of 
reproduction 
Venereal disease 
Birth control 
Premarital sex 
The nature of sexual 
intercourse 
Abortion 
Homosexuality 
In High School 
All U.S. 
Teachers Public 
% % 
86 70 
8 22 
6 8 
Should Be 
Included In 
High School 
All U.S. 
Teachers Public 
% % 
86 70 
83 54 
83 59 
80 55 
68 42 
62 37 
64 38 
55 32 
In Elementary School 
All U.S. 
Teachers Public 
% % 
75 45 
18 48 
7 7 
Should Be 
Included In 
Elementary School 
All U.S. 
Teachers Public 
% % 
75 45 
70 37 
40 23 
29 20 
21 18 
24 16 
18 12 
15 10 
The Goals of Education 
U.S. teachers were asked to rate the importance of 
certain goals of education on a scale of zero to 10. Fifty-
six percent of teachers gave the highest rating (10) to 
two goals: developing good work habits, the ability to 
organize one's thoughts, and the ability to concentrate; 
and developing the ability to think - creatively, objec-
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tively, and analytically. Fifty-live percent of teachers 
gave a top rating to developing the ability to speak and 
write correctly; 53%, to developing the ability to use 
mathematics for everyday problems; and· 51 %, to en-
couraging the desire to continue learning as a lifelong 
process. 
The highest percentage of the U.S. public (68%) gives 
a 10 to developing the ability to speak and write correct-
ly. The second-highest percentage of the public (64%) 
gives the highest rating to developing standards of what 
is right and wrong. 
The question: 
Please rate the importance of each of the fol-
lowing possible goals of education on a scale of 
zero lo 10. A zero means a goal is not at all impor-
tant and should not be part of the public school 
program. A 1 0 means a goal is the most important 
goal - before all others. A rating between zero 
and 1 0 means you consider the goal to be some-
where in between in importance. 
To help develop good work habits, the 
ability to organize one's thoughts, 
the ability to concentrate 
To develop the ability to think -
creatively, objectively, analytlcally 
To develop the ability to speak and 
write correctly 
To develop the ability to use mathematics 
for everyday problems 
To encourage the desire to continue 
learning throughout one's life 
To encourage respect for law and order, 
for obeying the rules of society 
To develop the ability to live In a 
complex and changing world 
To prepare those who plan to attend 
college for college 
To develop skills needed to get jobs for 
those not planning to attend college 
To develop standards of what is "right 
and wrong" 
To develop the desire to excel 
To develop an understanding of democ-
racy and to promote participation in 
the political process 
To develop the ability to get along 
with different kinds of people 
To develop respect for and understand-
ing of other races, rellgions, nations, 
and cultures 
To develop the ability to deal with adult 
responslbilltles and problems, i.e., sex, 
marriage, parenting, personal finances, 
alcohol and drug abuse 
To help students make realistic plans for 
what they will do after high school 
graduation 
To develop an understanding about differ-
ant kinds of jobs and careers, including 
their requirements and rewards 
To gain knowledge and understanding of 
science and scientific facts 
To gain knowledge of the Important facts 
of history, geography, etc. 
To develop an appr'eciatlon for and par-
ticipation in the arts, music, literature, 
theater, etc. 
To help students overcome personal 
problems 
To develOp the ability to understand and 
use computers 
To promote physical development through 
sports programs 
To help students get good/high-paying 
jobs 
To develop an appreciation of the "good" 
things In life 
Highest Rallng 
All Teachers U.S. Public 
(1984) 
% % 
56 48 
56 51 
55 68 
53 54 
51 41 
46 52 
41 51 
36 46 
34 54 
33 64 
32 51 
31 33 
31 42 
30 39 
28 46 
27 52 
20 56 
17 45 
15 42 
14 35 
13 45 
12 43 
8 20 
6 46 
6 32 
Extending the School Day or Year 
Some of the education reform reports have recom-
mended extending the length of the school day, the 
length of the school year, or both, in order to provide 
more time for instruction. U.S. teachers oppose both of 
these recommendations by roughly the same margins 
- 72% to 24 % in the case of lengthening the school 
day and 66% to 28% in the case of lengthening the 
school year. 
By contrast, the U.S. public is only marginal ly op-
posed to lengthening the school day or school year. The 
public opposes extending the school day by a margin of 
42% to 52%, and the public opposes extending the 
school year by a margin of 44% to 50%. 
The question: 
How do you feel about extending the school 
day by one hour in the school in which you teach? 
Aside from the question of teacher/staff compen-
sation, do you favor or oppose this idea? 
All U.S. 
Teachers Public 
(1984) 
% % 
Favor 24 42 
Oppose 72 52 
No opinion 4 6 
The question: 
In some nations, students attend school as 
many as 240 days a year, as compared to about 180 
days in the U.S. Aside from the question of 
teacher/staff compensation, how do you feel 
about extending the public school year in this 
community by 30 days, making the school year 
about 210 days or 10 months long? Do you favor or 
oppose this idea? 
All U.S. 
Teachers Public 
(1984) 
% % 
Favor 28 44 
Oppose 66 50 
No opinion 6 6 
Control of Instruction 
U.S. teachers feel that they should have the most in-
fluence in deciding what is taught in the public schools 
in their communities. They feel even more strongly that 
they should have the most influence in the selection of 
books for classroom use and for school libraries. 
For example, 33% of teachers feel that teachers 
should have the most influence in deciding what is 
taught; 19% say the school board, 17% say the state 
government, and 3% say the federal governm~nt. Only 
2% say that parents should have the greatest influence 
in deciding what is taught. 
Almost eight In 1 O teachers (79%) feel that they 
should have the most influence in the selection of 
books for classrooms and school libraries. Only 4 % say 
principals or school administrators, 3% say the school 
board, and 2% say the parents. 
The question: 
In your opinion, who should have the greatest 
influence in deciding what is taught in the public 
schools of your community? 
All Elementary High School 
Teachers Teachers Teachers 
o/o % % 
Teachers 33 31 35 
Local school 
board 19 17 20 
State government 17 19 16 
Federal 
government 3 2 3 
Parents 2 2 2 
No opinion 26 29 24 
The question: 
Who do you feel should have the most in-
fluence in the selection of books for use in public 
school classrooms and school libraries? 
All Elementary High School 
Teachers Teachers Teachers 
% % o/o 
Teachers 79 76 82 
Principals and 
school admin-
istrators 4 5 2 
School board 3 2 3 
Parents 1 
No opinion 14 17 12 
• Less than one-half of 1 %. 
Teacher Opinion vs. Public Opinion 
Whereas teachers feel strongly that they should have 
the most say in determining what is taught in the public 
schools the public feels that parents and local school 
boards ~hould have the most influence in this area. Only 
11 % of the public agree that teachers should have the 
most inf luence; 27% say the school board, and 24 % say 
parents. 
In the selection of books for classrooms and school 
libraries, only 42% of the public feel that te~ch~rs 
should have the most influence. About one tn five 
members of the public (18%) feel that parents should 
have the most influence in book select ion. 
Teachers 
Local school board 
State government 
Federal government 
Parents 
No opinion 
Teachers 
Principals and school 
administrators 
School board 
Parents 
No opinion 
• Less than one-half of 1 % . 
Who Should Decide 
What Is Taught? 
All U.S. 
Teachers Public 
(1984) 
% % 
33 11 
19 27 
17 17 
3 9 
2 24 
26 12 
Who Should Select 
Books for Classrooms 
And Libraries? 
All U.S. 
Teachers Public 
(1984) 
% % 
79 42 
4 15 
3 13 
18 
14 12 
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Research Procedure 
The findings of this survey come from mall interviews 
with a representative sample of U.S. teachers. From a 
list provided by Market Data Retrieval, a sample of 2,000 
teachers was selected to reflect the total national 
population of teachers. The sample was stratified pro-
portionately by region and by teaching level. 
Questionnaires were mailed to the 2,000 teachers 
between 30 April and 9 May 1984. Six questionnaires 
were undeliverable, producing an effective mailing of 
1,994 questionnaires. Of these, 813 (41 %) were com-
pleted and returned. 
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To insure that the attitudes of nonrespondents were 
not significantly different from those of respondents, a 
telephone survey was conducted with a sample of 100 
teachers who had not answered the mail survey. The 
results of the telephone survey showed that the sample 
of nonrespondents to the mail survey closely paralleled 
the sample of respondents - both in terms of attitudes 
and in terms of socioeconomic and demographic 
characteristics. 
